2018 EPP Annual Report

CAEP ID: | 14021 ‘ AACTE SID: | 4135

Institution: | SalisburyUniversity

Unit: | SeidelSchool ofEducation andProfessional Studies

Section 1. AIMS Profile
After reviewing and/or updating the Educator Preparation Provider's (EPP's) profile in AIMS, check the box to indicate that the
information available is accurate.

1.1 In AIMS, the following information is current and accurate...
Agree Disagree
1.1.1 Contact person
1.1.2 EPP characteristics
1.1.3 Program listings

Section 2. Program Completers
2.1 How many candidates completed programs that prepared them to work in preschool through grade 12 settings during
Academic Year 2016-2017 ?

Enter a numeric value for each textbox.

2 .1.1 Number of completers in programs leading to initial teacher certification or
licensure!

245

2 .1.2 Number of completers in advanced programs or programs leading to a degree,
endorsement, or some other credential that prepares the holder to serve in P-12 24

schools (Do not include those completers counted above.)?

Total number of program completers 269

! For a description of the scope for Initial-Licensure Programs, see Policy 3.01 in the Accreditation Policy
Manual
2 For a description of the scope for Advanced-Level Programs, see Policy 3.02 in the Accreditation Policy
Manual

Section 3. Substantive Changes
Have any of the following substantive changes occurred at your educator preparation provider or
institution/organization during the 2016-2017 academic year?

3.1 Changes in the established mission or objectives of the institution/organization or the EPP

No Change / Not Applicable
3.2 Any change in the legal status, form of control, or ownership of the EPP.

No Change / Not Applicable
3.3 The addition of programs of study at a degree or credential level different from those that were offered
when most recently accredited

No Change / Not Applicable
3.4 The addition of courses or programs that represent a significant departure, in terms of either content or
delivery, from those that were offered when most recently accredited

Change:AddedEarlyChildhoodandElementaryEducationDoubleMajorasaseparateprogramtothelistof
programsoffered:

TheEarlyChildhoodandElementaryEducationDoubleMajorisnotanewprogram,butitisnowincludedasa
separateprogrambecausetherecentlyrevisedcurriculumrequiresthecandidatestocompleteanextrasemester.



Also,thestaterequeststhatthedoublemajorbereportedasaseparateprogram.Previously,thesecandidateswere
countedaselementaryeducationmajors.

3.5 A contract with other providers for direct instructional services, including any teach-out agreements
No Change / Not Applicable

Any change that means the EPP no longer satisfies accreditation standards or requirements:

3.6 Change in regional accreditation status
No Change / Not Applicable

3.7 Change in state program approval
No Change / Not Applicable

Section 4. Display of Annual Reporting Measures.
Annual Reporting Measures (CAEP Component 5.4 | A.5.4)
Impact Measures (CAEP Standard 4) Outcome Measures

1. Impact on P-12 learning and development
(Component 4.1)

5. Graduation Rates (initial & advanced levels)

6. Ability of completers to meet licensing

2. Indicators of teaching effectiveness (certification) and any additional state

(Component 4.2) requirements; Title II (initial & advanced
levels)

3. Satisfaction of employers and employment 7. Ability of completers to be hired in

milestones education positions for which they have

(Component 4.3 | A.4.1) prepared (initial & advanced levels)

8. Student loan default rates and other
consumer information (initial & advanced
levels)

4. Satisfaction of completers
(Component 4.4 | A.4.2)

4.1 Provide a link or links that demonstrate data relevant to each of the Annual Reporting Measures are public-friendly

and prominently displayed on the educator preparation provider's website.
1
Link: http://www.salisbury.edu/seidel/accredited_programs.html

Description of data Data,asavailable,on:l.ImpactMeasures,|l.OutcomeMeasures,andlll.OtherMeasures,Reports,
accessible via link: andInformation

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. | 2. | 3. (4. |5.|6.| 7.

Initial-Licensure Programs

Advanced-Level Programs

4.2 Summarize data and trends from the data linked above, reflecting on the prompts below.

What has the provider learned from reviewing its Annual Reporting Measures over the past
three years?
Discuss any emerging, long-term, expected, or unexpected trends? Discuss any
programmatic/provider-wide changes being planned as a result of these data?
Are benchmarks available for comparison?
Are measures widely shared? How? With whom?

OverviewofDataReportingWebsite:

TheSeidelSchoolofEducationProfessionalEducationUnit’sdatareportingwebsitepresentsrelevantinformationandfindings
basedonourannualreportingmeasures,andisupdatedregularly.Asdescribedonthewebsite,ourdatareportingpageisbroken
downintothreeprimarysections:l.ImpactMeasures;|l.OutcomeMeasures;andlll.OtherMeasures,Reports,andinformation.
ThefirstsectionincludesinformationontheimpactofcompletersonP-12learninganddevelopment,indicatorsofcompleters’
teachingeffectiveness,satisfactionofemployerswithourcompletersandrelatedemploymentmilestones,andsatisfactionof
completersofourprograms.Thesecondsectionincludesinformationongraduationrates,abilityofcompleterstomeetlicensing
requirements,employmentoutcomesforcompleters,andotherconsumerinformation. Thethirdsectioncontainsmiscellaneous



http://www.salisbury.edu/seidel/accredited_programs.html

reports,includingpreviousCAEPannualreports, Titlelireports,andsummariesofotherunit-leveldata,ofbroadinteresttoour
stakeholders.

DiscussionofTrends(Strengths):

Reviewandevaluationofourannualreportingmeasureshasledtotheidentificationofseveralemergingtrends.Wefirst
summarizetrendsthatreflectareasofstrength.First,ouralumni/completersprovidepositiveevaluationsoftheirpreparation
acrossarangeofstandards(e.g.,InTASC,MCEE,ISTE)aswellassatisfactionwiththerelevanceandextentoftheirpreparation,
andtheseratingsareconsistentacrosstime(i.e.,1-3years).Secondandrelatedtothefirsttrend,alumni/completersalsoprovide
positiveevaluationsoftheeffectivenessoftheirpreparationspecificallyinareasrelatedtoEnglishlanguagelearners(e.g.,support
thedevelopmentofEnglishproficiencyamongEnglishlanguagelearners,implementstrategiestomakecontentaccessibleto
Englishlanguagelearners)andgiftedandtalentedstudents(implementstrategiestoaddressthelearningneedsofgiftedand
talentedlearners).TheseareasareofspecificinteresttoourevaluationeffortsasidentifiedAreasforimprovement(seeSection5,
“AreasforlmprovementrelatedtoStandard1citedasaresultofthelastNCATEreview”). Third,ourcompleterscontinuetobe
successfulinmeetinglicensing/certificationrequirementsasevidencedbyinstitutionalpassrates(i.e.,summaryinstitution-level
andsingleassessmentinstitution-levelpassratedata)andalumnireports.Fourth,basedoncostofattendanceinformationand
decliningandlower-than-national-averagestudentloandefaultrates,ourcandidatesandcompleterscontinuetorealizeaffordable
andsustainableeducatorpreparation.Fifth,themajorityofouralumni/completersobtainemployment(i.e.,approximately75%of
initialprogramgraduatesobtainedemploymentasfull-timeteachers,and100%ofouradvancedprogramgraduatesobtained
employmenteitherasteachersoraseducationaladministratorsorreadingspecialists),andouralumni/completerscontinueto
obtainpositionspredominantlyinMaryland,Virginia,NewJersey,Delaware,andPennsylvania,asexamples.Finally,our
alumni/completersreportanaveragetime-to-employmentof2months.

DiscussionofTrends(Needs/Opportunities),PlansforBenchmarks,andSharingofAnnualReportingMeasures:

Next,wesummarizetrendsthatreflectareasofneedandimprovement. TheSeidelSchoolofEducationhasimplemented- oris
planningtoimplement— anumberofprogrammaticchangesbasedonthesetrends.Firstandmostsignificant,additionalworkis
neededtoreviseandfinalizeourmeasuresofimpactonP-12learninganddevelopment,indicatorsofteachingeffectiveness,and
satisfactionofemployersofouralumni/completers.AsdescribedinSection7,aprimarygoalofourUnitAssessmentand
AccreditationCommitteeoverthelastacademicyearhasbeentoconstruct,revise,andcontinuetodevelopmeasurestoassess
anddemonstratetheimpactofourcompletersonP-12learninganddevelopmentaswellasthesatisfactionofbothour completers
andtheiremployers.Wehavemadeconsiderableprogressinthisregard,andhavepostedplansforournextstepswitheachof
thesemeasuresonourdatareportingwebsite. ltisexpectedthatdatabasedonthesemeasureswillbecollected,analyzed,and
reportedbytheendoftheFall,2018semester.

Second,theSeidelSchoolofEducationcurrentlylacksacomprehensivesystemofbenchmarksagainstwhichtomakemeaningful
evaluationsandcomparisonsofcurrentdata. Thedevelopmentandreportingof comprehensivebenchmarkstosupportmeaningful
andcomparativeexaminationsofourannualreportmeasuresresultsisacurrentgoalforourUnitAssessmentandAccreditation
Committee.Specifically,becausewearecurrentlyintheprocessofconstructingandfinalizingseveralofourannualreporting
measuressupportingdemonstrationofimpact(seealsoSection7foroursummaryofouridentifiedgapsandplansinthecontext

of CAEPStandard4:Programimpact),weintendtousedatagatheredovertimetosupportbenchmark-basedcomparisons.
Specifically,weintendtobuildandmaintainadatabaseofannualreportingmeasuredataandinformationtogroundlocal,
comprehensivebenchmarksagainstwhichspecificannualdata(i.e.,duringeachdatacollectionperiod)canbe compared.Thiswill
affordahistoricalevaluationandcomparisonofspecificannualperformanceswithoverallperformanceinawaythatis
contextualizedtotheSeidelSchoolofEducation. ltwillalsogroundmeaningfulprogrammaticchangestobemadeasaresultof
suchdata.Suchbenchmarkswillbeparticularlymeaningfulgiventhelackofavailablestatewidebenchmarkdata.Wehavebegun
tobuildthisdatabasespecificallyfortheUnitAlumni/CompleterSurvey,andsummarizedresultsthatarepostedtoourdata
reportingwebsiteprovidedirectcomparisonsbetweenresultsforthecurrentdatacollectionperiodandresultsfortheprevious
threeyears(i.e.,basedonalumnigraduatingwithinthelastthreeyears).Aswefinalizeandimplementourmeasuresofimpacton
P-12learninganddevelopment,indicatorsofeffectiveteaching,andsatisfactionofemployers,wewillalsobegincataloguingand
reportingcomparisonsofthedataovertime.

Thirdandfinally,theSeidelSchoolofEducationneedstobothmaintainandimproveitseffortstoinvolvemultiplestakeholdersin
itsprogramevaluation,implementation,andimprovementprocesses.TheUnitAssessmentandAccreditationCommitteemakes
anefforttosharebothourannualreportingmeasuresandrelevantfindingsbasedonthemwithvariousstakeholders,including,as
examples,ourschoolandcommunitypartners(informationaboutourRegionalProfessionalDevelopmentSchools(RPDS)is
availablehere),practitioners,andemployersofourcompleters.Forexample,inconstructingandrevisingourintern Evaluation,we
solicitedfeedbackfrombothourmentorteachers/schoolpartnersanduniversity/internshipsupervisorsregardingitemlanguage,
theappropriatenessofspecificitemsforcoveringandaddressingspecificinTASCstandards,andsuggestionsforrevisiontothe
instrument.Asanotherexample,inconstructingandrevisingourUnitEmployerSurvey,wesolicitedfeedbackfromourlocal
schoolsystem(LSS)professionaldevelopmentschools(PDS)liaisoncouncilmembersregardingitemlanguage,the
appropriatenessofspecificitemsforspecificeducationaladministrators/raters,andsuggestionsforrevisiontotheinstrument.
Effortstoco-constructandshareourmeasureswithourstakeholders(i.e., alsowiththeconstructionandrevisionofourSeidel
SchoolDispositionalExpectationsPolicyandaccompanyingassessments)— andtocollecttheirimportantfeedbackbasedonthem
— arebasedonin-person,groupmeetings,informalsurveys(e.g.,Googleforms,briefQualtricssurveys),andindividual
conversations.Wesolicitthisfeedbackatmultipletime-pointsacrosseachacademicyear. Yet,additionalroomforimprovementin
thedirectinvolvementofvariedstakeholdersexistsinallphasesandaspectsofouraccreditationandimprovementwork.For
example,inthenextacademicyear,weintendtoincludeandinvolvebothcandidatesandcompletersintheUnitAssessmentand
AccreditationCommitteeworkweconducttosupportprogramevaluation.Further,wewouldalsobenefitfrominclusionof



communitypartnersinourvariousaccreditationprocessesandassessmentdecisions.Assuch,increasedeffortstoinvolvethese
keystakeholdersreflectsaprimarygoalofoursheadingintothenextacademicyear.

Section 5. Areas for Improvement, Weaknesses, and/or Stipulations

Summarize EPP activities and the outcomes of those activities as they relate to correcting the areas cited in the last
Accreditation Action/Decision Report.

Areas for Improvement related to Standard 1 cited as a result of the last CAEP review:

1. Candidate competencies in teaching English language learners and gifted and talented students as

required by state standards are not assessed across all initial programs. (ITe)

1. Candidates’ competenciesinteachingEnglishLanguagelearnersandgiftedandtalentedstudentsasrequiredbystate
standardsarenowassessedacrossallinitialprograms.Analysesofassessmentdatawillcontinuetobeusedforprogram
improvement.Asdescribedinthepreviousannualreport(2017),thecurriculumintheteachereducationprograms(elementary,
earlychildhood,anddualelementary/earlychildhoodmajors)wasrevisedsuchthattheTeachingDiverselLearnerscourse(ELED
320)nowincludescontentandassessmentaroundcriticalcompetenciesforworkingwithduallanguagelearners, studentswhoare
giftedandtalented,andstudentswithlearningdisabilities.Datafromthiscoursesuggest— basedonathree-partcasestudywith
anestablishedrubricassessingcandidatecompetenceinaddressingvariedlearningneeds,exceptionalneedsoflearners,and
adaptinginstructioneffectivelyforvariedlearners— thatourcandidates successfullyattaincompetenciesinarangeofcriticalareas
relatedtoteachingEnglishlanguagelearnersandgiftedandtalentedstudents.Specifically,themajority(i.e.,>96%ofcandidates
assessed)ofourcandidatesattainedproficiency(basedona0-12pointrubricscale)intheselectareasof:learningandinfluential
factors(M=10.86,SD=1.08);differentlearningneeds(M=10.81,SD=1.07);specialneedsoflearners(M=10.81,SD=1.22);
interpretationofdiagnosticassessmentdata(M=10.53,SD=1.14);andinstructionaladaptation(M=10.78,SD=1.36).

WealsorecentlyrevisedourlnternEvaluationtoincludeanitemassessingteachercandidates’ competenceineffectively
differentiatinginstructionbasedonlearners’ diversestrengthsandneeds(includinggiftedness,disabilities,andsecondlanguage
acquisition)duringinternship.Availabledataforthisitemalsosuggestcompetence(basedona0-4pointrubricscale)inthisarea
asratedbybothmentorteachers(M=3.48,SD=0.67)anduniversitysupervisors(M=3.42,SD=0.61).Finally,wehavealso
assessedourcompleters’ perceptionsoftheeffectivenessandrelevanceoftheirpreparationintheseareasthroughourUnit
Alumni/CompleterSurvey.Resultsbasedonthesedata(ona1-4pointLikertscale)indicatethatcompleterspositivelyevaluate
theirpreparationforandabilityto:supportinclusivelearningenvironmentsfordiverselearners(M=3.60,SD=0.62);enablediverse
learnerstomeethighstandards(M=3.43,SD=0.68);supportthedevelopmentofEnglishproficiencyamongEnglishlanguage
learners(M=3.53,SD=0.72);implementstrategiestomakecontentaccessibletoEnglishlanguagelearners(M=3.74,SD=0.52);
andimplementstrategiestoaddresstheneedsofgiftedandtalentedlearners(M=3.66,SD=0.61).Acrosstheseevaluations,the
SeidelSchoolhasmadeconsiderableprogressinassessingcandidate(andcompleter)competenciesinteachingEnglish
languagelearnersandgiftedandtalentedstudents.

Areas for Improvement related to Standard 2 cited as a result of the last CAEP review:

1. The unit does not systematically use program data at the unit and department level to

evaluate the efficacy of courses, programs, and clinical experiences. (ITP) (ADV)

2. The unit has not taken effective steps to eliminate bias in assessments and establish the

fairness, accuracy, and consistency of its assessment procedures and unit operations. (ITP) (ADV)

3. The unit does not consistently align program assessments to national specialized professional

association standards. (ITP) (ADV)

1. Datafromthenewlyimplementedassessmentsystemaregraduallybeingusedattheunitanddepartmentlevelsto evaluatethe
efficacyofcourses,programs,andclinicalexperiences.Thiswillcontinueinfall2018.

2. Inaddressof#2,theSeidelSchoolofEducationandtheUnitAssessmentandAccreditationCommitteehavetakenanumberof
stepstoevaluatetheperformanceandpsychometricpropertiesofitsassessments. Thesestepshavebeeneffectiveatsupporting
andimprovingtheprecision,accuracy,and,ultimately,thevalidityofscoresandinterpretationsthatareobtainedbasedonourkey
assessments.Specifically,theassessmentspecialist,inconsultationwithmembersoftheUnitAssessmentandAccreditation
Committee,hasconductedanumberofanalysestoevaluatereliabilityandvalidityevidenceforscoresobtainedonselect
assessments,andhasalsoprovidedrevisiontoassessmentstobolsterandinformtheiradministrationandpurpose,their
alignmenttorelevantstandards,theexplicitnessanddescriptionoftheir indicators,andtheactionabilityofscoresobtained.Asone
example,therevisedlnternEvaluationhasbeenevaluatedsixtimes(acrossmidandfinalevaluationsoffirstandsecondfield
experiencesfortwosemesters)forbothreliabilityandvalidityevidence,andforsuggestionsforrevisionstospecificitemsamong
ouruniversitysupervisorsandvariousschoolpartners.Specifically,thelnternEvaluationhasbeenevaluatedforevidenceof
internalconsistencyreliabilityandinter-raterreliabilityaswellasvalidityevidencebasedontestcontent(viadirectalignmentwith
specificstandards)andonrelationstoothervariables(basedoncorrelationalanalysesandtest-criterionrelationships).These
analyseshaveyieldedstrongevidenceinsupportoftheassessmentandscoresobtainedbasedonit(i.e.,strongevidenceof
internalconsistencyreliability,moderatetostrongevidenceofinter-raterreliability, moderatetostrongconvergentevidenceamong
dimensionsofteachingperformance).Suchprocesseshave— whereapplicable— alsobeenappliedtoourotherassessments,as
wellastooursurveysandrelatedassessmentsusedtoinformCAEPStandard4.Further,thisexaminationhasalsobeen



conductedalongsideregularuseoftheCAEPEvaluationFrameworkforEPP-CreatedAssessmentstoaugmentthecontinued,
criticalevaluationandrefinementofourassessments.Inadditiontotheseanalyses,theUnitAssessmentandAccreditation
CommitteeisalsodevelopinganinternEvaluationTrainingModuleforthosewhocompleteourinternEvaluationtoensurethat
scoresobtainedontheevaluationareasaccurateandpreciseaspossible. Thistrainingmodulewillalsosupportourdeveloping
effortstoensurethatcalibrationoccursregularlyforthosewhocompleteour assessments.Allofthisworkwillbeexpandedto
additionalkeyassessmentsandwillcontinuethroughoutthe2017-2018academicyearandbeyond.

3. Thenewlydevelopedprogramassessmentsaddressedalignmenttonationalspecializedprofessionalassociation(SPA)
standards.

: Areas for Improvement related to Standard 4 cited as a result of the last CAEP review:
1. The unit lacks a systematic plan for recruiting and retaining diverse candidates. (ITP) (ADV)

1.TheUnitcontinuestoworktoestablishasystematicplanforrecruitingandretainingdiversecandidates.Onerecenteffortis
SalisburyUniversity’sparticipationintheTeacherAcademyofMaryland(TAM)program.Specifically,thisprogramencourages
highschoolstudents(especiallythosefromunderrepresentedgroups)toenrollinthefour-courseintroductiontoteachingprogram
inthe9thgradeofhighschool. TheTAMstudentsarerequiredtotakeoneofthefourrequiredcoursesperhighschoolgrade.
SuccessfulcompletionoftheprogrammeritsthreecollegecreditsinanyoftheteachingprogramsatSalisburyUniversityanda
$1000.00peryearscholarshipifthecandidatepursuesateachingdegree. Thismemorandumofunderstandingexistsbetweenthe
Universityand22ofthe24countiesinthestate.Infall2018,wewillbegintomonitortheimpactofthiseffortontherecruitmentand
retentionofdiversecandidates.

Section 6. Continuous Improvement

CAEP Standard 5
The provider maintains a quality assurance system comprised of valid data from multiple measures, including evidence of
candidates' and completers' positive impact on P-12 student learning and development. The provider supports continuous
improvement that is sustained and evidence-based, and that evaluates the effectiveness of its completers. The provider
uses the results of inquiry and data collection to establish priorities, enhance program elements and capacity, and test
innovations to improve completers' impact on P-12 student learning and development.

CAEP Standard 5, Component 5.3
The provider regularly and systematically assesses performance against its goals and relevant standards, tracks results
over time, tests innovations and the effects of selection criteria on subsequent progress and completion, and uses results
to improve program elements and processes.

6.1 Summarize any data-driven EPP-wide or programmatic modifications, innovations, or changes planned,
worked on, or completed in the last academic year. This is an opportunity to share targeted continuous
improvement efforts your EPP is proud of. Focus on one to three major efforts the EPP made and the
relationship among data examined, changes, and studying the results of those changes.

o Describe how the EPP regularly and systematically assessed its performance against its goals or the CAEP standards.
* What innovations or changes did the EPP implement as a result of that review?
* How are progress and results tracked? How will the EPP know the degree to which changes are improvements?

The following questions were created from the March 2016 handbook for initial-level programs sufficiency criteria for
standard 5, component 5.3 and may be helpful in cataloguing continuous improvement.

What quality assurance system data did the provider review?

What patterns across preparation programs (both strengths and weaknesses) did the provider identify?

How did the provider use data/evidence for continuous improvement?

How did the provider test innovations?

What specific examples show that changes and program modifications can be linked back to evidence/data?
How did the provider document explicit investigation of selection criteria used for Standard 3 in relation to
candidate progress and completion?

» How did the provider document that data-driven changes are ongoing and based on systematic assessment of
performance, and/or that innovations result in overall positive trends of improvement for EPPs, their candidates,
and P-12 students?

The following thoughts are derived from the September 2017 handbook for advanced-level programs
How was stakeholders' feedback and input sought and incorporated into the evaluation, research, and decision-making
activities?

Amajorinitiativefortheunitbothinthepreviousreportingperiodandatthepresenttimehasbeentosystematicallyreviseand
updateourunit-levelassessments.Thisinitiativehasinvolved,asdescribedinothersectionsofthisreport,school-wide



constructionandco-revisionofourkeyassessments(e.g.,internevaluation,completerimpact,completerandemployer
satisfaction,anddispositionsassessments)withreferencetothe CAEPEvaluationFramework.Wehavealsoincludedinthiswork
ourschoolpartnersandrelatedstakeholderstosupportco-constructionandinvolvementinourprogramevaluationprocesses.The
overarchinggoalhasbeentodevelopandmaintainaqualitysystemofassessment.Relatedlyandin partforthisreason,wefeel
ourworktowarddevelopingandmaintainingaqualitysystemofcontinuousimprovementisindevelopmentandhasco-developed
alongsideourassessmentwork.Ouraimistoimplementacomprehensivequalityassurancesystem,basedontheseupdatedand
revisedassessmentsthatresultinreliable,valid,andactionabledata,inthenextacademicyear.Inherentinthisaimisthe
formalizationofwhenandhowunitperformancewillbeassessedagainstourgoalsandthe CAEPstandards.Weintendto
leveragethisqualityassurancesystemtogroundsystematicanddata-drivenandgoal-basedimprovementstoourprogramsand
initiatives.

Despitethisworkinprogress,theunithasmadeanumberofevidence-basedordata-drivenchangestoimproveour programsand
processesinthepreviousreportingperiod.Intermsofspecificareasofchangeandimprovementputintoplaceasaresultof
feedbackanddata,theunithasmadeanumberofkeychangesintheareasof:fieldexperienceandcollaboration;implementation
ofareviseddispositionspolicyandassessments;assessmentsofprogramimpact;assessmentandintegrationoftechnology;and
assessmentandintegrationofdiversity.Wediscussthesechangeshere.

Theunitand,inparticular,theofficeoffieldexperiencecontinuesitsawardwinningworktodirectlyinvolveandbuilduponexisting
collaborationwithregionalprofessionaldevelopmentschoolstosupportimprovementstoour programsandtheclinicalexperiences
offeredtoourcandidates.Inthefallof2016,aneedsassessmentwasconductedwithschoolpartnersthataimedtogather
importantfeedbackonspecificinterestsinandneedswithregardtoprofessionaldevelopment.Basedonevidencegathered,this
professionaldevelopmentwasdeliveredviaaseriesofprofessionaldevelopmentschools‘powerhour’ workshopsthatwere
implementedinthefallof2016andspringof2017,andwereco-developedanddeliveredbystellarteachers.Asanotherexample,
basedonfeedbackobtainedintheprioracademicyear,theunitimplementedconsecutive20-dayclinicalexperiences,andfurther
soughtinputfrompartnersontheimplementationofthisrevisedclinicalexperienceaswellasonsuggestionsfor improvement(s)to
thestructureanddeliveryoftheseclinicalexperiences.

Inresponsetoevidencegatheredfromourschoolpartnersandprogram/universityfaculty,theunitalsoundertookasystematic
revisionofitsschoolwidedispositionalpolicyandassessments.Specifically,inthepreviousreportingperiod,theSeidelSchool
DispositionalExpectationsPolicy(SSDEP),SSDEPExecutiveSummary,SSDEPProceduralFlowchart, SSDEPExplication,as
wellasboth student-basedandevaluator-based(i.e.,instructorsandmentorteachers) assessmentsofcandidatedispositionswere
co-constructed,revised,andfinalized. Thisinitiativewasindirectresponsetoneedsofboththeunitandourschoolpartnersto
improveourassessmentofcandidates’ dispositionsand,morebroadly,tobolsterourabilitytobothfosteranddemonstrate
candidates’ developmentofprofessionaldispositionsatmultiplepointsinoureducationalprograms(i.e.pre-program,during
methodscoursework,duringclinicalexperiences).ImplementationoftherevisedSSDEPisstillunderway,anddataacrossand
withintime-pointsandprogramswillbeexamined.

Asmentionedinothersectionsofthisreport(seeSection5),theunitalsocontinuedtorealizeaneedtoimprovethedevelopment
andassessmentofcandidates’ competenciesrelatedtoteachingEnglishlanguagelearnersandgiftedandtalentedstudents.Our
workinthisregardisbasedoncurricularimprovementsandrevisions tokeyassessmentsembeddedinselecteducation
programs/courseswithinourunit(i.e.thethree-partcasestudyassessingcandidatecompetenciesinaddressinglearningneeds,
exceptionalneedsoflearners,andadaptinginstructioneffectivelyfordiverselearners).Assummarizedabove,the unitisbeginning
tobetterassessandsupportourcandidates’ abilitiestoteachlearnerswitharangeoflinguistic,cultural,andintellectual
backgroundsand,combinedwithotherassessments,isalsoobservingpositiveappraisalsofourcandidates’ andcompleters’
preparationforteachingvariedlearners.

Inadditiontothesechanges,wehavealsoundertakenchangesandimprovementsrelatedtothecross-cuttingthemesof
technologyanddiversity.Intheareaoftechnology,theunithasbeguntheprocessofmovingawayfromtheMarylandTeacher
TechnologyStandards(MTTS)andtothelnternationalSocietyforTechnologyinEducation(ISTE)StandardsforEducators.This
change,currentlyunderway,involvesasystematicreviewofourexistingtechnology-basedkey assessmentsandadevelopedplan
forrevisingandaligningthoseassessmentswithISTEstandards. Thischangewillalsoimpactanumberofcoursesacrossourunit
(e.9.,ELED202,SCED318,SCED320,SCED319,EDUC415,EDLD510,EDUC570,EMATS538)and,asaresult,willinvolve
multiplefacultyaswellasindividualswithexpertiseintechnologyin education.Weuwillalsoplantoconsultwithourschoolpartners
andotherstakeholderswithinterestandexpertiseintechnologyandtechnology-relatedissuestoensureourrevisedtechnology
assessmentsarerelevantandmaximallyaffordourcandidates’ abilitiestodesign,implement,andassesslearningexperiences
withandthroughtechnology.

Tag the standard(s) or component(s) to which the data or changes apply.

1 Understanding of InNTASC Standards

3 Application of content and pedagogical knowledge

1 Partners co-construct mutually beneficial P-12 partnerships

3 Partners design high-quality clinical experiences

3.3 Monitors attributes and dispositions beyond academic ability

5.1 Effective quality assurance system that monitors progress using multiple measures

5.2 Quality assurance system relies on measures yielding reliable, valid, and actionable data.
5.3 Results for continuous program improvement are used

5.5 Relevant stakeholders are involved in program evaluation

1.
1.
2.
2.



A.5.3 Continuous Improvement
A.5.4 Continuous Improvement
A.5.5 Continuous Improvement
X .1 Diversity

X .2 Technology

X .4 Previous AFI / Weaknesses

Upload data results or documentation of data-driven changes.

6.2 Would the provider be willing to share highlights, new initiatives, assessments, research, scholarship, or service activities
during a CAEP Conference or in other CAEP Communications?

Yes No

6.3 Optional Comments

Section 7: Transition

In the transition from legacy standards and principles to the CAEP standards, CAEP wishes to support a successful transition
to CAEP Accreditation. The EPP Annual Report offers an opportunity for rigorous and thoughtful reflection regarding progress
in demonstrating evidence toward CAEP Accreditation. To this end, CAEP asks for the following information so that CAEP can
identify areas of priority in providing guidance to EPPs.

7.1 Assess and identify gaps (if any) in the EPP’s evidence relating to the CAEP standards and the progress made on
addressing those gaps. This is an opportunity to share the EPP’s assessment of its evidence. It may help to use the Readiness
for Accreditation Self-Assessment Checklist, the CAEP Accreditation Handbook (for initial level programs), or the CAEP
Handbook: Guidance on Self-Study Reports for Accreditation at the Advanced Level.

If there are no identified gaps, click the box next to "No identified gaps" and proceed to question 7.2.
No identified gaps

If there are identified gaps, please summarize the gaps and any steps planned or taken toward the gap(s) to be fully
prepared by your CAEP site visit in the text box below and tag the standard or component to which the text applies.
AstheSeidelSchoolofEducationatSalisburyUniversitytransitionstoCAEPaccreditationandstandards,oneofitsprimarygoals
basedonanidentifiedgapareahasbeentomeaningfullyaddressCAEPStandard4:Programimpact. Tothisend,theprevious
academicyearforourUnitAssessmentandAccreditationCommitteehasbeenoneofconsiderableworkanddevelopmenttoward
addressingthisimportantstandard.Specifically,wehaveconstructed,revised,andcontinuetodevelopmeasurestoassessand
demonstratetheimpactofourcompletersonP-12learninganddevelopmentaswellasthesatisfactionofbothourcompletersand
theiremployers.

Thesemeasuresinclude:

- a CompleterimpactCaseStudytoaddressCAEPStandard4.1:ImpactonP-12StudentLearningandDevelopment(basedona
teacheractionresearchproject/framework);

- StudentSurveysofTeachingEffectiveness(basedonMarzano’sSurveysofReflectivePractice,2012)toaddressCAEP
Standard4.2:IndicatorsofTeachingEffectiveness;

- a UnitEmployerSurveytoaddressCAEPStandard4.3/A.4.1:SatisfactionofEmployers;

- andaUnitAlumni/CompleterSurveytoaddressCAEPStandard4.4/A.4.2:SatisfactionofCompleters.

TheUnitAssessmentandAccreditationCommitteehascollectedandwillregularlysummarizeresultsbasedontheUnit
Alumni/CompleterSurvey.Asdescribed,workontheothermeasuresisinprogressandplanshavebeendevelopedforeither
finalizationofmeasuredevelopmentordatacollection,tobecompletedandreportedbyFall,2018.Aplanforfinalizingand
collectingdataoneachmeasurehasalsobeenpostedtoourdatareportingwebsite;eachoftheseplansisreproducedfromthe
datawebsitehere:

PlanForFinalizingAndAdministeringTheCompleterimpactCaseStudy:

“IntheSpringof2018,theUnitAssessmentandAccreditationCommitteeintheSeidelSchoolofEducationatSalisburyUniversity
co-developedplansforimplementingacasestudyapproachtotheassessmentofcompleters’ impactonP-12learning.Suchan
approachisparticularlyfruitfulfortheSeidelSchoolofEducationbasedon1)alackofstate-wideorrelatedavailabledata
summarizingcompleterimpactonP-12learningand2)thecollaborativenetworktheSeidelSchoolhasestablishedandmaintained
withsurroundingschooldistricts(seethefollowinglinkforinformation onourRegionalProfessionalDevelopmentSchools(RPDS)).
Suchanapproachalsoalignswithexistingapproachestakenbyotheruniversitiesaswellaswithapproachessuggestedbythe
CouncilfortheAccreditationofEducatorPreparationfortheevaluatingandimprovingcompleterimpact(CAEP;see,forexample,
Anderson&Hagen,2018andTapp,Walters-Parker,&Carinci,2018).

Currently,theUnitAssessmentandAccreditationCommitteeisdevelopingateacheractionresearchproject(referredtoasthe
CompleterimpactCaseStudy)thatwilllargelyparallelexistingteacheractionresearchprojectsemployedtoevaluateourteacher



candidates’ teachingperformanceduringpre-service.Asaresult,theUAAC’sintentionistoevaluateanddemonstratecompleter
impactinsuchawaythat1)alignswithcompleters’ priorexperiencesassessinganddemonstratingtheirimpactand2)produces
meaningfulandactionabledataonwhichcompleterscanevaluateandimprovetheirimpactasin-serviceeducators.Specific
materialscomprisingtheCompleterimpactCaseStudywillbemadeavailableonourPEUdatasiteastheybecomefinalized.

WewillcoordinatewithourRegionalPDSnetwork,includingoursitecoordinatorsandschoolliaisons, topilot,furtherdevelop,and
implementourteacheractionresearchapproachwithasmallsampleofourcompleters.Wewillthenexpandourassessmentof
completerimpacttoothercompleterswithinourPDSnetworkiterativelyandacrosstime. ltisexpectedthattheinitialCompleter
ImpactCaseStudywillbecompletedintheFallof2018;summary resultsofthefirstiterationofthestudywillbepostedtoourPEU
datasite(link)inDecemberof2019andrevisedplansforexpandingtheassessmentofcompleterimpactwillalsobeposted.”

PlanForFinalizingAndAdministeringTheStudentSurveysOfTeaching Effectiveness:

“IntheFallof2017andtheSpringof2018,theUnitAssessmentandAccreditationCommittee(UAAC)intheSeidelSchoolof
EducationatSalisburyUniversitymodifiedandalignedanexistingsetofitemstoassessourcompleters’ teachingeffectiveness.
Specifically,weadoptedMarzanoandcolleagues’ (2012)SurveysforReflectivePracticetoserve asStudentSurveysofTeaching
Effectivenessofourcompleters.Existingresearchsupportstheuse(e.g.,reliabilityandvalidity)ofthese items(Marzano,2012),
andotheruniversitieshaveemployedtheseitemsasameasureoftheircompleters’teachingeffectiveness(Lovett&Stanley,
2017).Further,morebroadly,existingresearchhasfoundthat,whenusedappropriately,studentsurveyscanserveaseffective
assessmentsofteachingeffectiveness(Brabeck,2014).

TheUAACrecentlyconductedareviewoftheitemsas wellastheirlevelingacross grades.Specifically,theUAACreviewedand
mademinorrevisionstospecificsurveyitemstoimprovelanguageandclarityateachgrade-basedordevelopmentallevel. The
UAACalsoalignedallsurveyitemstoInTASCstandardsbothatthebroadercategorylevel(i.e., TheLearnerandLearning,
ContentKnowledge, InstructionalPractice,andProfessionalResponsibility)andatthespecificstandardlevel(i.e.,InTASC
Standards1-10).Wealsoadjustedslightlythegrade-basedlevelingtoformthreesetsofitemsthatcanbecompletedbystudents
in:Grades1-3;Grades4-6;andGrades7-12.TheitemsthatmakeuptheSeidelSchoolof EducationStudentSurveysofTeaching
Effectivenessateachgradelevelcanbeviewedhere.

WewillnextcoordinatewithourRegionalPDSnetwork,includingoursitecoordinatorsandschoolliaisons,toidentifyrelevant
pointsofcontactforourcompletersthatserveintheirschools. ThiswillfacilitateinitialadministrationoftheStudentSurveysof
TeachingEffectivenessandwillallowfora‘startingpoint’ ingatheringdatatosupportexaminationoftheeffectivenessofour
candidates’ teaching.ltisexpectedthattheStudentSurveysofTeachingEffectivenesswillbeadministeredinMaytoJuneof
2018;summaryresultsofthefirstiterationofthesurveywillbepostedtoourPEUdatasite(link)indulyof2018.”

PlanForFinalizingAndAdministeringTheUnitEmployerSurvey:

“IntheFallof2017andtheSpringof2018,theUnitAssessmentandAccreditationCommittee(UAAC)intheSeidelSchoolof
EducationatSalisburyUniversitydrafted,revised,andalignedasetofitemstoassessemployers’ satisfactionwithourcompleters
aswellastheirevaluationofthepreparationofourcompleters. Theseitemsweredevelopedsimultaneouslywith— andworkto
parallel- theitemsthatmakeuptheSeidelSchoolofEducationAlumni/CompleterSurvey.Asa result,thetwoitemsetsallowfora
directdescriptivecomparisonofsatisfactionandpreparationoutcomesbetweenourcompletersandemployersofourcompleters.
TheitemshavebeenalignedwithCAEPstandardsmorebroadlyandwithInTASC,ISTE,andMCEEstandardsandprinciples
morespecifically.Specificitemshavealsobeendevelopedtoaddressspecificareasforimprovement(AFIs)notedinourprevious
unitreview.TheitemsthatmakeuptheSeidelSchoolofEducationEmployerSurveycanbeviewedhere.

TheSeidelSchoolofEducationAlumni/CompleterSurveywasadministeredandinitialreliabilityandvalidityevidencesupporting
useoftheitemshasbeenexaminedandobtained.Findingsindicatedstrongreliabilityevidence(i.e., as=0.90and0.95forthe
items)aswellasvalidityevidencebasedonrelationstoothervariablesand,inparticular,test-criterionrelationships.Atthisstage,
theUAACandothermembersoftheSeidelSchoolofEducationarepreparingtoadministertheSeidelSchoolofEducation
EmployerSurveytoemployersofourgraduates.Specifically,wehaverecently(April,2018)distributedtheEmployerSurveytoour
LocalSchoolSystem(LSS)ProfessionalDevelopmentSchools(PDS)councilmemberstosolicittheirfeedbackandcommentson
theitems,revisionstothesurveythatmaybesuggestedorneeded,andsuggestionsforadministeringthesurveytorelevant
educationaladministrators,supervisors,andhumanresourcespersonnel.Finalrevisionstotheitemsbasedontheirfeedbackare
beingcompletedatthistime.

WewillnextcoordinatewithourRegionalPDSnetwork,includingoursitecoordinatorsandschoolliaisons, toidentifyrelevant
pointsofcontactforourcompletersthatserveintheirschoolsandtheiremployers.Thiswillfacilitateinitialadministrationofthe
EmployerSurveyandwillallowfora‘startingpoint’ ingatheringdatatosupportexaminationofemployers’ satisfactionwithour
completers’ preparationandperformance.ltisexpectedthattheEmployerSurveywillbeadministeredinMayof2018;summary
resultsofthefirstiterationofthesurveywillbepostedtoourPEUdatasite(link)induneof2018.”

GiventhetimelineofournextCAEPsitevisit(i.e.,fallof2021),theUnitAssessmentandAccreditationCommitteefullyexpectsto

havefinalizedmeasuresforusetomeaningfullyaddressCAEPStandard4 (withsupportingreliabilityandvalidityevidenceforeach
measure)andtohaveatleastthreecyclesofdatabasedoneachmeasuretodemonstrateourprograms’ impact.

Tag the standard(s) or component(s) to which the text applies.



4.1 Completer impact on student growth and learning

4.2 Completer effectiveness via observations and/or student surveys
4.3 Employer satisfaction

4.4 Completer satisfaction

A.4.1 Satisfaction of Employers

A.4.2 Satisfaction of Completers

7.2 1 certify to the best of my knowledge that the EPP continues to meet legacy NCATE Standards or TEAC Quality Principles,
as applicable.
Yes No

7.3 If no, please describe any changes that mean that the EPP does not continue to meet legacy NCATE Standards or TEAC
Quality Principles, as applicable.

Section 8: Preparer's Authorization

Preparer's authorization. By checking the box below, I indicate that | am authorized by the EPP to complete the 2018
EPP Annual Report.

I am authorized to complete this report.
Report Preparer's Information
Name: AltheaPennerman
Position: AssociateDeanforAcademicAffairs
Phone: 4105482865

E-mail: ajpennerman@salisbury.edu

I understand that all the information that is provided to CAEP from EPPs seeking initial accreditation, continuing accreditation
or having completed the accreditation process is considered the property of CAEP and may be used for training, research and
data review. CAEP reserves the right to compile and issue data derived from accreditation documents.

CAEP Accreditation Policy
Policy 6.01 Annual Report

An EPP must submit an Annual Report to maintain accreditation or accreditation-eligibility. The report is opened for data
entry each year in January. EPPs are given 90 days from the date of system availability to complete the report.

CAEP is required to collect and apply the data from the Annual Report to:

Monitor whether the EPP continues to meet the CAEP Standards between site visits.

Review and analyze stipulations and any AFIs submitted with evidence that they were addressed.

Monitor reports of substantive changes.

Collect headcount completer data, including for distance learning programs.

Monitor how the EPP publicly reports candidate performance data and other consumer information on its website.

uAEWNE

CAEP accreditation staff conduct annual analysis of AFIs and/or stipulations and the decisions of the Accreditation Council to
assess consistency.

Failure to submit an Annual Report will result in referral to the Accreditation Council for review. Adverse action may result.
Policy 8.05 Misleading or Incorrect Statements

The EPP is responsible for the adequacy and accuracy of all information submitted by the EPP for accreditation purposes,
including program reviews, self-study reports, formative feedback reports and addendums and site visit report responses,
and information made available to prospective candidates and the public. In particular, information displayed by the EPP


mailto:ajpennerman@salisbury.edu

pertaining to its accreditation and Title II decision, term, consumer information, or candidate performance (e.g.,
standardized test results, job placement rates, and licensing examination rates) must be accurate and current.

When CAEP becomes aware that an accredited EPP has misrepresented any action taken by CAEP with respect to the EPP
and/or its accreditation, or uses accreditation reports or materials in a false or misleading manner, the EPP will be contacted
and directed to issue a corrective communication. Failure to correct misleading or inaccurate statements can lead to adverse
action.

Acknowledge
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