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1.
SELECTION OF THE SELF-STUDY DESIGN
Internal and external review and re-accreditation enable higher education institutions to perform more effectively their most fundamental purpose of educating students. A re‑accreditation visit by faculty and administrative leaders from peer institutions, the recommendations they make, and the report they write complete a multi‑year process begun first by a university's comprehensive look at where it has been and where it is headed.  If done properly, this self-study and review can become a careful assessment of the ways in which Salisbury University achieves and measures its effectiveness in meeting its institutional mission and goals.  
The current process began in fall 2003 with Phase I of this Middle States self-study—namely, creation of a steering committee and its design of the self‑study.  Provost David Buchanan appointed the chair of the self-study (October 2003) and announced an inclusive process for selecting the steering committee members (November 2003).  In its first semester of work (January to May 2004) the Steering Committee met twelve times (26 hours) to design the shape and scope of the self‑study, the working groups, charges for the working groups, and formats for final reports of all working groups.  
A Self-Study website (www.salisbury.edu/iara/Accreditation/welcome.htm) insured that committee deliberations were transparent and available to the entire campus and others.  Minutes, key documents, and a calendar of meetings and deadlines appear on this readily accessible Internet site. A Steering Committee WebCT site records additional deliberations.  During spring 2004 the chair of the self-study made updated presentations of the Committee’s work to the Faculty Senate, the Staff Senate, and the SU Alumni Board. (The most recent version also is available on the self-study website.)  

Beginning in January 2004, the Steering Committee reviewed three choices for the design: comprehensive, comprehensive with special emphasis/emphases, or a special focus periodic self-study.  After its discussion of the three types of self-study design, the steering committee narrowed its choice of options either to a comprehensive review or, alternately, a comprehensive review with special emphasis (with diversity, resource allocation, and institutional renewal as contenders for such special emphasis).  After weighing these two choices, the committee chose a comprehensive review process, but nonetheless designed a comprehensive review that had the three candidates for special emphasis as central components within its working groups—a characteristic example of the consensus work that marked the steering committee’s deliberations. 

The Self-Study timeline, publications from Middle States, goals and objectives of the study, the fourteen characteristics or standards, the working groups and their reports, the process of submission and responses to the design and the actual self-study, were each discussed and accepted as frameworks for the committee’s work.  The Steering Committee created as an early working document a list [see appendices] of
· strengths of Salisbury University;
· challenges met since last self-study (1996);  
· new challenges that have emerged since last self-study; 
· challenges remaining since last self-study.
2.
GOALS AND OBJECTIVES OF THE SELF-STUDY 
The Middle States Self-Study provides Salisbury University with a forum in which to conduct a comprehensive review of its suppositions, practices, programs, personnel, policies, and institutional habits.  By conducting a multiyear, data-driven and consensus-based study of its own strengths and opportunities for change, Salisbury University will

· involve the campus community and constituent communities in an assessment of Salisbury’s mission, educational programs, activities, ongoing processes of planning, resource allocation, and institutional renewal;

· provide a framework for continual improvement of Salisbury University’s  educational and administrative inclusiveness and effectiveness;

· enhance the shared understanding of Salisbury’s central purpose as an educational institution;
· create a common vision of where the institution will go in the future; and
· provide comprehensive and coherent recommendations for Salisbury University’s next decade (2006-16)—recommendations that have been carefully crafted, assessed, and affirmed by its constituencies.   
3. TIMELINE
	Salisbury University Self-Study 2004-2006

	Working Timeline & Milestones (Updated April 2004)

	
	
	

	Primary milestones are highlighted in GREEN

	CRITICAL milestones are highlighted in RED

	Primary Dates
	Primary Events
	Status

	Summer-Fall2003
	SU Self –Study Steering Committee chair appointed
	√

	Fall 2003
	Steering Committee appointed
	√

	Spring 2004
	Steering Committee develops Self-Study Design
	√

	April-2004
	Middle States liaison meets at SU with SU Representatives 
	                 √ 

	June-2004
	Preliminary Self-Study Design due to Middle States
	√ 

	Aug-Sept 2004
	University Community affirms self-study design
	√  

	Sept. 2004
	Middle States liaison meets with SU representatives (at SU)
	√  

	October-2004
	Self-Study Design submitted to Middle States for approval
	√  

	October-2004
	Steering Committee convenes and charges working committees
	√  

	Nov-Dec 2004
	Working Committees develop framework for analysis
	√  

	December-2004
	Middle States approves Self-Study Design
	√  

	January-2005
	Steering Committee approves working committees’ frameworks
	√  

	February-2005
	Evaluation team leader appointed by Middle States
	√  

	Jan-April 2005
	Working committees conduct analysis and develop reports
	√  

	May-2005
	Working committees submit reports to Steering Committee
	√ 

	Summer 2005
	Self-Study draft written
	√ 

	Oct 2005
	Self-Study draft submitted to campus for comment
	 

	Nov 2005
	Self-Study revised to incorporate substantive campus feedback/concerns
	

	November-2005
	Middle States notifies SU of potential evaluators
	 

	December 2005
	Preliminary Visit by Middle States team chair
	 

	December-2005
	Self-Study Report final form approved by Steering Committee
	 

	January-2005
	Self-Study submitted to Middle States/Evaluative Team with attachments
	 

	February-2006
	SU campus prepares for Self-Study visit
	 

	March 2006
	Self-Study evaluators’ visit
	

	.
	
	

	March-2006
	Evaluators Report submitted to SU and Middle States
	 

	Mar/April 2006
	SU Responds to Evaluator’s Report
	 

	June-2006
	Presentation before Middle States Commission
	 

	Fall 2006
	Commission reaffirms accreditation
	 


4.
RESPONSIBILITIES OF THE STEERING COMMITTEE 

In order to insure that the Steering Committee reflects Salisbury University's diversity of organizational structure, disciplines, schools, gender, race, and length of service, the Provost asked campus governance groups to submit double the nominees as committee members to be selected.  It was agreed from the outset that nominees not selected for service on the Steering Committee would serve on an appropriate working group, so no expression of willingness to serve or any nominee from a governance group would be rejected.  Made up of 20 representatives of the campus, the Steering Committee includes: 
· a faculty chair; 
· 6 faculty members nominated by the Faculty Senate;
· the Provost as ex-officio member;
· senior staff representing each of the University’s divisions: Academic Affairs, Student Affairs, Finance, Advancement, and the President's Office;
· undergraduate and graduate students;
· a member of the Board of Regents;
· representatives nominated, respectively, by the Staff Senate, MCEA Chapter, the SU Alumni Association, and the SU Foundation.
The Steering Committee is responsible for 
· selecting the self-study design and completing the actual self-study;
· meeting timelines for completing each element of the self-study;
· representing the broader campus and communicating honestly and effectively the strengths and challenges the University faces;
· recommending areas in which the University should take new directions or  focus current directions;
· coordinating the work of the working groups;
· facilitating the team visit and follow-up activities.   

5.
WORKING GROUPS 
To insure effective, ongoing communication among the Steering Committee and the working groups, ten of the twenty faculty, student, and staff members of the Steering Committee (excluding senior staff) have agreed to serve as co-chairs of five working groups that will do the bulk of the work of the self-study. Each working group combines specific Middle States accreditation standards with the six core values central to Salisbury University’s mission.  The purpose of each working group is to
· assess the University’s current effectiveness in meeting the specific categories and Middle States standards assigned to it;
· write a 25-page report (6300 words) plus tables, charts and appendices, responding to the charging questions below, submitted to the self-study chair by May 1, 2005; 
· make a clear set of recommendations for the next decade to address topics the working group considers necessary.  
1.  Academic Excellence: Faculty and Curriculum

Co-chairs: Anita Brown (Assistant Professor of Chemistry and alumna) and Ying Wu (Associate Professor of Economics) 
      Michael Garner (Professor of Accounting) [co-chair fall and spring 2004-05]

Sandra Cohea-Weible (Assistant Vice President of Academic Affairs) 
Thomas Jones (Dean of the Henson School of Science and Technology) 
 
      Nancy Michaelson (Associate Professor of Education)

      Carl (C.J.) Paladino (undergraduate student, SGA senator) 


      Fran Sistrunk (Instructor of Social Work) 

Donald Spickler (Assistant Professor of Math and Computer Sciences)
Tony Whall (Director of the Honors Program and Professor of English)
Arlene White (Associate Professor of Modern Languages and General Education Coordinator)  

an additional staff member

2. Student Centeredness, Mission, and Institutional Identity

Co-chairs: Byron Hughes (Area Director, Housing and Resident Life; Chair of the University Forum) and Brenda Stanley (Tele-communications Manager and Staff Senate representative) 

Robin Adamopoulos (graduate student)
Michael Adkins (undergraduate student)

Jennifer Berkman (Director of Student Health Services)

David Gutoskey (Assistant Director of Housing/Residence Life)

Jason Jachowski (undergraduate student)

Kathryn Kalmanson (Head Reference Librarian)

Deborah Mathews (Assistant Professor of Social Work, Associate Chair) 

Shawn McEntee (Associate Professor of Sociology)

Timothy O’Rourke (Dean of the Fulton School of Liberal Arts)

Bryant Penn (undergraduate student) 
Arny Sine (Area Director, Severn Hall)

Laura Thorpe (Director of Admissions)

Harry Womack (Professor of Biology)

Elise Yenchko (undergraduate student)
Ellen Zinner (Assistant to the President)
3. Diversity and Globalization

Co-chairs: Grace Clement (Associate Professor of Philosophy, Department Chair) and Darrell Newton (Assistant Professor of Communication/Theatre) 
Marvin Ames (Buildings and Grounds, MCEA representative)
Alice Bahr (Dean of Libraries and Instructional Resources)

Carolyn Bowden (Associate Professor of Education)

Keith Carreathers (Assistant to the VP of Academic Affairs for Institutional Diversity)
James Forte (Assistant Professor of Social Work)
Robert Hallworth, Director of International Education
Agata Liszkowska (Co-ordinator of International Student Services)
Anjali Panday (Associate Professor of English)

Jing Quan (Assistant Professor of Information and Decision Sciences)
Gerald St. Martin (Professor of Modern Languages)
Rosemary Thomas (Vice President for University Advancement)
Janine Vienna (M.B.A. Director)
Vaughan White (Director of Multiethnic Student Services)
Candace Wimberly (undergraduate student, president of NAACP)
4. Community Engagement, Governance, and Leadership

Co-chairs: John Fields (Assistant Vice President for Student Affairs and alumnus)

and Susan Muller (Associate Professor of Physical Education, Faculty Senator, and alumna) 
Robin Bowen (Campus Recreation)
Kerrie Jones Bunting (Alumni Association board member and alumna)

Charles Emery (Salisbury University Foundation board member)
Cole Finch (undergraduate student, SGA senator)
Bill Folger (Assistant Professor of Music)

Francis Kane (Co-Director Public Affairs and Civic Engagement Institute and Professor of Philosophy)

Dennis Pataniczek (Dean of the Seidel School of Education and Professional Studies)
David Parker (Professor of Math and Computer Science)
James Phillips (Chief, University Police)
Lesley Schiff (Technician in Blackwell Library and MCEA representative) 

George Whitehead (Professor of Psychology)
5. Planning, Resource Allocation, and Institutional Renewal

Co-chairs: Betty Crockett (Associate Vice President for Administration and Finance and alumna) and Robert Tardiff (Professor of Mathematics)  

John Bing (Professor of Education)

David Buchanan (Provost and Vice President for Academic Affairs)
Wayne Decker (Professor of Business Administration)
      
Elizabeth Emmert (Assistant Professor of Biology)


Lisa Gray (Assistant Director of Book Rack)

      
Bryan Horikami (Advising Co-ordinator, Fulton School of Liberal Arts)


Melissa King (undergraduate student)
 

      
Kevin Mann (Director of Physical Plant/Building Trades)


Greig Mitchell (Vice President of Administration and Finace) 

      
Willam Moore (Dean of the Perdue School of Business) 



Jody Morrison (Associate Professor of Communications)

      
Kim Nechay (Assistant Director, SU Foundation) 
Bryan Price (Director of Institutional Assessment, Research and Accountability)
Elizabeth Rankin (Professor of Nursing)  [co-chair spring and fall 2004]
Maria Tawes (Associate, Human Resources)


Melissa Thomas (Instructional Designer for Teaching and Learning Network; Staff Senate chair)
Adequate representation on each working group includes representatives of students, faculty, and staff; a balance of “experts” and “non-experts”; familiarity with data/statistical material; persons with skills at conceptualization and clarity of writing; to bring each working group to approximately 10-15 total members.  
6. CHARGES TO THE WORKING GROUPS
 [Standards 7 and 14 questions identified and listed within descriptions of the other 12 standards]
As part of its design for this Self-Study, the Steering Committee created five working groups, assigning each of the fourteen Middle States standards to one or more of its five working groups.  The Steering Committee in its charging questions to each group linked Middle States standards directly to one (sometimes two) of the University’s six stated values (Excellence, Student-Centeredness, Diversity, Community, Civic Engagement, and Learning).  The Middle States standards for integrity (Standard 6), institutional assessment (Standard 7), and student learning goals (Standard 14) were assigned to most groups, largely because of their pervasive connection to all of the University’s activities.  Inevitable overlaps will insure greater accuracy for these crucial areas of the Self-Study.  Redundancies will be removed in the final version of the Self-Study.
Since the Steering Committee felt diversity and globalization warranted special attention in our review, Group 3: Diversity and Globalization examined from their perspective the same standards as Group 1 (Academic Excellence: Faculty and Curriculum) and Group 2 (Student-Centeredness, Mission, and Institutional Identity).        
Group 1: Academic Excellence—Faculty and Curriculum

STANDARD 6: Integrity

· In the conduct of its programs and activities involving the public and the constituencies it serves, the institution demonstrates adherence to ethical standards and its own stated policies, providing support to academic and intellectual freedom. 

1. Describe the student academic grievance process.  How are students made aware of these policies and procedures?  What evidence indicates that these policies and practices are administered fairly?
2. What guidelines or procedures are in place to promote fair and ethical relationships between faculty and students? How are faculty made aware of these guidelines and procedures?  

3. In what ways are faculty hiring, evaluation, and dismissal practices fair, open, and successful in meeting University goals of both excellence and diversity?

4. Provide evidence that the institution uses fair and impartial practices in evaluation, tenure, promotion, and dismissal of faculty. Discuss how these policies are implemented at different levels.  [Standard 7]
5. Describe how the balance of scholarship, service, and teaching used in evaluation of faculty (by all groups that evaluate faculty) is consistent with the expectations disseminated to all faculty.  Identify evidence that all faculty members are evaluated in terms of this balance.
6. In the past five years have there been complaints by faculty or students of inequitable treatment?  If so, how have these complaints been addressed?

7. How do SU faculty perceive that their academic and intellectual freedoms are supported and encouraged by the administration?   
8. What SU policies and practices adequately support a climate of free academic inquiry and engagement? How do these policies support academic and intellectual freedom?

9. How do faculty foster a climate of academic inquiry that includes diverse paradigms?

10. Demonstrate what the institution has done in providing support for academic and intellectual freedom.  Identify any existing gaps in this area.   [Standard 7] 
11. Describe or reference the SU policy on intellectual property rights.  Identify how this policy is disseminated to faculty.  In the past five years have there been any complaints regarding intellectual property rights?  If so, how were these complaints addressed?   [Standard 7]
12. Analyze SU’s efforts to foster respect among all groups (students, faculty, staff, and administration) for diversity of backgrounds and views. 
13. Provide evidence that SU has been honest in its hiring advertisements. 

14. Describe and assess the effectiveness of the University procedures and policies to avoid faculty conflicts of interest as well as the appearance of such conflicts.  [Std 7]   
 STANDARD 10: Faculty

· The institution's instructional, research, and service programs are devised, developed, monitored, and supported by qualified professionals. 

1. How does the University define the primary role(s) of faculty in its mission and policies?  
2. Provide evidence that current faculty are adequately qualified to teach the courses they are teaching.  
3. What steps are being taken to adhere to the University’s plan for maintaining the vast majority of its faculty as fulltime tenure-track faculty?  [Standard 7] 

4. Provide evidence that the roles and responsibilities of faculty are clearly defined.  If any, what barriers exist to faculty completion of their roles and responsibilities and how have those barriers been addressed?  

5. Who is involved in the design, maintenance, and change of curricula?  What are the qualifications of these professionals?  
6. Describe how excellence in teaching is demonstrated and rewarded. Describe how excellence in scholarship is demonstrated and rewarded. Describe how excellence in service is demonstrated and rewarded. 

7. Illustrate how faculty demonstrate professional development.  How has faculty professional development been encouraged by the University? 
8. How does the University support faculty and student research in relation to SU’s mission?  Analyze the adequacies and the inadequacies of this support.

9. How are teaching, scholarship, and service weighed relative to one another in faculty evaluation? 

10. How is academic advising evaluated?  Who does it?  And how often is it done?  What evidence is there that effective advising is required for faculty tenure and promotion or any other evaluation? 

11. How does the University link evaluation of faculty with its reward system?  Provide evidence that consistent and clearly articulated standards are used in periodic formative and summative evaluation of all faculty.  [Standard 7]
12. What is the process for evaluating faculty performance?  How is tenure granted? 

13. How do the evaluation criteria for non-tenured faculty compare to that for tenure-track faculty?  

14. Analyze the faculty-related objectives of the strategic plan’s commitment to “enhance an academic and learning environment that promotes intellectual growth and success.”  What are the primary challenges to maintain or achieve those objectives?  What evidence suggests that the University is actively committed to these objectives?   [Standard 7] 

15. How does the University account for/adjust for differing faculty workload expectations and emphases based upon school, departmental, accreditation, curricular, and pedagogical concerns? 

STANDARD 11: Educational Offerings  

· The institution's educational offerings display academic content, rigor, and coherence that are appropriate to its higher educational mission.  The institution identifies student learning goals and objectives, including knowledge and skills, for its educational offerings.   

1. Provide evidence to demonstrate that the University’s academic programs and educational offerings reflect and promote institutional mission.  [Standard 14]
2. What programs and institutional initiatives are identified in the strategic plan as objectives of emphasis?  What University strengths will advance these objectives?  What are the primary challenges to overcome in order to achieve these objectives?  What evidence suggests that the University is actively committed to achieving these objectives?  [Standards 7 and 14]
3. What procedures are used to insure sufficient academic rigor within the University’s curricular programs? Analyze the monitoring mechanisms to insure rigorous yet balanced curricula at the course and program level.  [Standards 7 and 14]
4. What measures are in place to insure that the curriculum stays current with rapidly changing technology, exponentially expanding information, and new delivery mechanisms?

5. Describe the monitoring mechanisms to insure rigorous yet balanced curricula at the course and program level.  [Standard 14]
6. How do required courses adequately prepare students for competition in the job market or for admission into graduate and professional programs?
7. Describe the mechanisms established to insure that the curricula and curricular changes are reviewed and implemented by knowledgeable and diverse constituencies? How is an appropriate balance of power (tenured/non-tenured faculty, faculty/ administration) maintained when curricular changes are made?
8. What mechanisms are in place to insure that graduate and professional programs foster a coherent student learning experience and promote synthesis of learning?
9. What mechanisms are in place to insure that undergraduate programs foster a coherent student learning experience and promote synthesis of learning?
10. How have the resources and policies of Blackwell Library kept pace with technological changes and curricular demands?
11. Provide evidence of the resources available to support undergraduate programs at the University—adequate research facilities, opportunities for independent study, faculty mentoring and support, and rigorous and challenging curricula. [Standard 7]
12. Provide evidence of the resources available to support graduate and professional programs at the University—adequate research facilities, opportunities for independent study, faculty mentoring and support, and rigorous and challenging curricula.  [Standard 14]  
13. How does SU assess the technological competencies of its faculty?  Describe the resources the University provides for faculty development in using technology. 
14. Identify who makes decisions regarding acceptance or denial of transfer academic credit, and describe the policies that are followed.  Analyze how this information is disseminated to students and to advisors.  Discuss adequacies and possible inadequacies, making suggestions to improve these policies.  

15. Analyze the process the University has established to assess the educational effectiveness of its academic programs.  How have student learning goals been identified, assessed, and modified for those programs?  [Standard 14] 
16. In what areas could the University offer doctoral programs?  What are the additional resources required to offer those doctoral programs?  What are the challenges and resource allocation issues required to progress from an exploration of doctoral programming to offering doctoral programs?  
17. What methods are employed to insure that students, faculty, and staff are informed about the University’s student learning goals as well as the general education requirements for graduation?  [Standard 14]
 STANDARD 12: General Education

· The institution's curricula are designed so that the students acquire and demonstrate college-level proficiency in general education and essential skills, including oral and written communication, scientific and quantitative reasoning, critical analysis and reasoning, technological competency, and information literacy   

1. Describe the process used to determine the general education requirements and the specific courses required for general education.

2. What steps has the University undertaken to insure that its general education requirements meet the needs of students in a modern society?  [Standard 14]
3. What mechanisms are in place to insure that general education courses provide adequately broad perspectives? 

4. How are professors and their selected texts kept current in trends in general education?  How is the institution evolutionary in its general education program?

5. What efforts are made to insure that general education and essential skills are embodied in major and professional programs?  [Standard 14]
6. Analyze the University’s plan to assess learning relative to the skills, knowledge, and dispositions identified in the SU Student Learning Goals for general education. Identify evidence that demonstrates students do graduate with the minimum skills, knowledge, dispositions, and competencies outlined in the SU Student Learning Goals.  [Standard 14]
7. Provide evidence that the general education program for each student incorporates a study of values, ethics, a sense of social responsibility, and diverse perspectives. 
8. Provide evidence that students who graduate from SU are proficient in a) oral and written communication; b) scientific and quantitative reasoning; c) technological uses within the major discipline; d) information literacy; and 5) critical analysis and reasoning.    
9. How does the University insure that its transfer students achieve the minimum skills, knowledge, and disposition standards outlined in the SU Student Learning Goals?

10. What are the minimum standards that SU students must achieve and/or reveal in order to demonstrate the skills, knowledge, and dispositions defined in the SU Student Learning Goals?  What measures are in place to assist students currently not meeting those minimum standards?  [Standard 14]
11. Are the SU Student Learning Goals minimally consistent with the competencies outlines in Middle States standard 12 as stated above?  With Code of Maryland Regulations?  With Board of Regents’ policies?  [Standard 14]
STANDARD 13: Related Educational Activities

· Institutional programs or activities that are characterized by the following meet appropriate standards: particular content, focus, location, mode of delivery, or sponsorship.  

1. How are under-prepared students identified and what steps are taken to make sure they are academically ready for admission? 

2. Identify what pre-collegiate level courses are available at SU and how students are directed to those courses.  What assessment tools are used to determine whether students are appropriately directed to remedial measures (courses, etc.) and that these measures are effective?

3. Analyze the monitoring mechanisms that insure that certificate programs (post-baccalaureate and post-graduate) meet the same standard of academic rigor and support services as degree programs.  [Standards 7 and 14]
4. Analyze the procedures used to determine whether life experiences will result in academic credit being awarded to an individual. 

5. Analyze how the University insures that off-campus academic program offerings, in particular those at the Eastern Shore Higher Education Center, meet the same standards of academic rigor and support services as programs offered on the main campus.  [Standard 7]
6. What is the mission or charge of the University’s Center for Professional Development?  How successful has the CPD been in meetings its goals? 
7. How do the mission and offerings of the Eastern Shore Higher Education Center (ESHEC) complement the academic programming of the main SU campus?  What challenges threaten program expansion at this facility?  Assess the University’s planning and resource commitment to make this Center a visible programming alternative for SU students. 
8.      Does the SU Strategic Plan propose any further expansion in its minimal distance learning activities?  What factors led to this determination in the strategic plan?
9. Analyze policies regarding curricular agreements with other colleges and universities.  Describe possible successes and failures in these agreements.  Provide suggestions for any improvement in these agreements.
10. Analyze the various ways in which SU student learning is enhanced outside the classroom.

11. How do SU’s student service programs contribute to implementation of the University’s mission and goals?  

12. What support systems are in place for students studying abroad?  
Group 2: Student-Centeredness, Mission, and Institutional Identity
STANDARD 1: Mission, Goals, and Objectives

· The institution’s mission clearly defines its purposes within the context of higher education and explains whom the institution serves and what it intends to accomplish. 

· The institution’s stated goals and objectives, consistent with the aspirations and expectations of higher education, clearly specify how the institution will fulfill its mission.

· The mission, goals, and objectives are developed and recognized by the institution with its members and its governing body and are utilized to develop and shape its programs and practices and to evaluate its effectiveness. 

1. How were the University’s mission, goals and objectives developed?  How were they approved and made known to the University campus community? Who was involved?  

2. How and where is the mission statement shared with prospective students so that they can determine if the University is a good fit for them?

3. When was the mission statement last revised?  Who was involved in the revision?

4. In what ways does the mission statement support our core value of student- centeredness?  In other words, how does the institution support our “focus on our students’ academic and individual success, health and well-being”?

5. How do we assess that the balance expected of faculty in terms of professional development, teaching, and service is consistent with the goals and mission of SU?

6. Analyze the mechanisms in place to insure student-centeredness, as defined by the University’s core values, is integrated into the process of curriculum review and change.

7. What mechanisms are in place to insure that student, faculty, and staff orientation policies, procedures, and activities promote the University’s value of student-centeredness, the University’s mission, and its identity?
8. What is the perceived identity of the University?  What is the University’s real current identity?  What would we like it to be? 
9. What are the aspirations of SU according to the administration? The faculty? The staff? The students?  In what ways are each group’s goals in agreement with the defined mission of SU?   

10. If there are differences in SU’s identity as perceived by the groups above, provide evidence of how these goals are brought in agreement with each other or any differences remaining still are supportive of the mission.  How can discrepancies that are not beneficial to the mission be improved?

STANDARD 6: Integrity

· In the conduct of its programs and activities involving the public and the constituencies it serves, the institution demonstrates adherence to ethical standards and its own stated policies, providing support to academic and intellectual freedom.
1.       How are SU’s institutional policies shared with students?  What processes or personnel are available to students to help address concerns they may have with institutional policies?  [Standard 7]
2.       What are SU’s policies regarding hiring, evaluation, and dismissal of staff?  Administration? Faculty?  What procedures demonstrate that these policies are carried out in all departments?  How are these policies kept fair and impartial?
3.      What evidence indicates that students respect faculty?  Faculty respect students?  Faculty, staff, and administration respect each other?

4.       How often are catalogues, websites, and other media updated?  How are they distributed?  What evidence indicates that when changes in policy or the curriculum are made, students and faculty are readily made aware of these changes and of how the changes apply to them?

5.      Who determines that institutional practices are appropriate and who assesses the effectiveness of these practices?  How could these practices more effectively promote campus community, morale, and performance?  [Standard 7]
6.      What mechanisms are in place to insure SU is ethical in its public relation announcements and advertisements?

7.      Given that the University’s mission includes the recruitment of and support for graduate students, what policies and procedures provide evidence that these ideals are being pursued? 

8.      Analyze mechanisms in place to insure campus constituencies are adequately and promptly informed of student policies, procedures, schedules of events, etc.

9.      Analyze the mechanisms in place to insure consistency and fairness in matters related to student discipline, evaluation, etc.

10. In what ways do our policies and procedures protect multiple perspectives of student, faculty, and staff?  Provide evidence.

11. What efforts have been taken to minimize the impact of tuition increases on students from lower-income families?

STANDARD 8: Student Admissions

· The institution seeks to admit students whose interests, goals, and abilities are congruent with its mission.

1. What are our admissions policies?  Who determines them?  Describe them and some background as to how these policies were developed. What is the role of each participant?  Explain the process.

2. What elements of the admissions policies are used to identify and select students exhibiting the qualities consistent with the mission statement (i.e. superior students, students with a commitment to excellence, diverse students)?  How do we assess the degree to which the students we attract, admit, and retain reflect interests, goals, and abilities congruent with SU’s mission?

3. What admission policies or practices are used to help insure the recruitment of a diverse student body?  [Standard 7]
4. Describe the procedures used to carry out the University’s mission to recruit exceptional and diverse graduate students. 
5. Describe the faculty’s role in the admissions process. 

6. How do the University’s admission polices attract minority students? 

7. Describe the manner in which current admission policies and procedures are applied to the selection process for students from the local community. 
8. Describe how student financial aid and scholarship information is shared with current and prospective students.  What processes are in place to insure this information is timely?
9. Analyze the mechanisms in place to insure financial aid award efforts: (a) support recruitment and retention priorities and, (b) are, within those priorities, applied consistently across the various campus constituencies.

10. What is the initial and early process of advising students about their course of study?  (i.e., diagnostic testing; assignment to advisor in major or concentration; prerequisites for classes).

11. What assessments are conducted to determine whether incoming students view SU in a manner consistent with the goals and mission of the university?  [Standard 7]
12. What assessment is conducted to determine whether the published policies and procedures regarding transfer credit are consistent with student capabilities and success in subsequent courses?

13. How is information on student learning outcomes made available to incoming/prospective students?  [Standard 14]
14. What are the processes for periodic review of admissions policies?  Analyze those processes.  Who is responsible for policy implementation?  Are these polices being implemented and if so, how?  [Standard 7]
STANDARD 9: Student Support Services

· The institution provides student services reasonably necessary to enable each student to achieve the institution’s goals for students.

1. Define/describe the University’s established goals for student support services. How does the University insure that its student body is aware of available support services?  The University states its mission is to “cultivate and sustain a superior, student-centered learning community…”  In what ways do student support services aid in this effort?

2. If individual students find that they are struggling academically, what support is available to assist them overall and with specific disciplines? 

3. Describe the university’s efforts to provide students with emotional or spiritual support.  What do we do to give them a sense of community?

4. What procedures are used for addressing student complaints and grievances?  How does Salisbury University maintain records of student complaints and grievances?  Where are these records kept?  [Standard 7]
5. What mechanisms and procedures are used to determine student needs and desires?   How is feedback sought from students in the delivery of student support services?  Discuss how identified needs and desires are addressed.   
6. How do we cultivate and value student leadership?

7. How are student services designed to meet the needs of students who are not as academically prepared as others?   e.g. writing centers, ESL tutoring, other tutoring services, reporting – tracking of progress.  How are students made aware of these services?

8. Describe the University support processes for 1) career planning and placement, 2) international students, 3) transfer students, 4) returning students [age 25 or older], 5) students with disabilities, and 6) other underrepresented groups..
9. What training or policies attempt to insure that advisors properly guide students when selecting courses outside the advisor’s area of expertise?  How does the University assess whether students have adequate academic advising?

10. What extracurricular planning and implementation processes exist for students?  What review and oversight for these processes exist?

11. What support services does the University provide for students confronting conflicting educational priorities and financial demands and costs?

12. What are the University’s responsibilities and appropriate efforts to assist its students in finding student off-campus housing?

13. How have alumni remained engaged and thus offered practical experience for students?
14. What assessment processes are used in the evaluation of Student Support Services?  How often does assessment occur?  Describe changes that have been made as a result of these assessments  [Standard 7]
Group 3: Diversity and Globalization 

STANDARD 8: Student Admissions

· The institution seeks to admit students whose interests, goals, and abilities are congruent with its mission.

1. How is “diversity” defined in the admissions process?  What sorts of diversity are sought within the student population? 

2. Evaluate admissions catalogs, viewbooks, web sites, recruiting and other relevant materials for their effectiveness in recruiting a diverse student pool.  How are these sources being updated and redesigned for this on-going effort?

3. How does the University’s mission reflect the need for an ethnically, culturally, and geographically diverse student body?

4. What are the admission strategies and policies used to insure a diversity of characteristics, skills, talents, and perspectives among admitted students (first-year, transfer, graduate students)?  [Standard 7]
5. How are potential students who would add to the diversity of the student population informed about the institution and its programs?  How are potential students’ perceptions of SU as a campus lacking diversity addressed in the admissions process?  

6. How is the institution’s commitment to diversity and globalization reflected in the University’s policies and practices regarding financial aid, scholarships, grants, and loans?   

7. What resources and strategic directions have been given to Admissions staff by administration leaders to encourage greater diversity in student enrollment?

8. Assess how a diversified and global student body has contributed to a campus climate that fosters SU’s mission and values.  [Standards 7 and 14]
9. What initiatives have been developed and implemented in an effort to increase the number of minority students admitted to the university?  Describe the results.

10. How is information on student learning outcomes being made available to prospective students? What strategies are being considered for targeting diverse groups and sharing this data?  [Standard 14]
11. Describe the process of collecting data – outcomes of minority students: retention rate of minority students; the number of students going on to graduate study; the number of students who are employed in a field related to their majors. How is this data communicated to prospective students?  [Standards 7 and 14]
12. What kinds of considerations are made for underrepresented students in the admissions process?  How do these admissions considerations compare with other traditional or non-minority students? 
STANDARD 9: Student Support Services

· The institution provides student services reasonably necessary to enable each student to achieve the institution’s goals for students.
1. What evidence is available that reflects SU's commitment to retention, persistence, and attrition of diverse students?  How do these programs demonstrate consistency with student and institutional expectations?

2. How do retention rates and graduation rates for students who are racial minorities compare to the rates for students who are not racial minorities? 

3. What support services are offered specifically for international students studying at SU?  What support services are offered specifically for SU students studying abroad?

4. What support services exist for racial minorities, gay students, disabled students, economically disadvantaged students, and non-traditional students?  In what ways has the University addressed the needs of under-represented students? 

5. What have been the efforts to encourage international education opportunities for Salisbury University students?  How successful have these efforts been?  What is needed to insure greater success?

6. How are the policies and procedures related to sexual harassment and discrimination disseminated to the student body?  What procedures are followed when there is an infraction involving students?

7. What kinds of considerations are made for underrepresented student within student support services?  How do these considerations compare with other traditional and non-minority students? 
8. Explain SU’s comprehensive plans for globalization, including school collaborations, faculty/student exchanges programs, and study abroad, etc.

9. Analyze how the results of ongoing assessment of student support services have led to modifications in procedures and services to enhance the learning experience of students from diverse backgrounds, including international students.  [Standard 7]
Standard 10:  Faculty
· The institution’s instructional, research, and service programs are devised, developed, monitored, and supported by qualified professionals. 
1. How does the faculty hiring process reflect the University’s commitment to diversity and globalization?  What does the University do to recruit the most qualified minority candidates?

2. What sorts of diversity are sought in the SU faculty?  How diverse is our current faculty?  
3. How are faculty members encouraged to participate in study abroad programs?  Are they rewarded for this participation?  How is this participation evaluated for tenure and promotion? 

4. How does the institution promote cultural sensitivity and diversity awareness of faculty? How are faculty at SU made aware of their students’ cultural richness?

5. How have globalization issues been inculcated into the life of the University, both inside and out of the classroom?  [Standards 7 and 14]
6. What kinds of considerations are made for underrepresented faculty groups within academic, fiscal and administrative principles, norms, and procedures? How do these considerations compare with those for non-minority faculty?
7. How has an agenda of diversification been articulated and made a legitimate concern for SU faculty in hiring, course design, and tenure and promotion? [Standard 7]
8. What internal and external incentives have encouraged faculty to pursue scholarship/research on diversity and multicultural issues?  Describe these efforts in detail.

9. Describe opportunities available for departments/faculty to involve international concerns in their curriculum (faculty study abroad opportunities and exchange programs – guest international faculty– cooperation with universities overseas).

10. How are graduate teaching assistants trained and subsequently assessed in diversity issues? How does this training affect their performance in undergraduate instruction and support?
Standard 11- Educational Offerings

· The institution's educational offerings display academic content, rigor, and coherence that are appropriate to its higher education mission. The institution identifies student learning goals and objectives, including knowledge and skills, for its educational offerings.

1.  How does SU help students gain a better understanding of a culturally diverse world?

2. Analyze how the undergraduate program is designed to foster coherent learning of students from diverse and international backgrounds.  [Standard 14]
3. Analyze how the graduate program is designed to foster coherent learning of students from diverse and international backgrounds.  [Standard 14]
4. What study abroad programs are available for undergraduate and graduate students?  How are students made aware of these programs?

5. How have SU’s curriculum and its development reflected values of diversity and globalization? What courses/activities are offered that address diversity issues:  gender, race, sexual orientation, religion, and ethnicity?  How have issues of diversity and globalization been incorporated within specific programs in the design of educational curricula? 

6. Identify ways in which faculty involve students in diverse discussions and discussions of diversity. 
7. How have SU’s graduate curricula reflected diversity and globalization?

8. Describe faculty’s roles in curriculum revision towards diversity and globalization.

9. Analyze how the institution fosters learning opportunities about diversity in which students learn from each other. [Standards 7 and 14]
10. What courses attempt to foster student appreciation of today’s global society?  Who is required to take these courses?  Who typically takes these courses?
11. Analyze the processes by which new courses and programs are created to reflect an ever-changing society in terms of underrepresented groups.

12. Analyze how assessed learning outcomes are used to improve student learning and program effectiveness for international students and students from diverse backgrounds.  [Standard 14]
13. How do the library’s holdings and acquisition practices reflect the University’s commitment to diversity and globalization?  [Standard 7]
STANDARD 12: General Education
· The institution's curricula are designed so that students acquire and demonstrate college-level proficiency in general education and essential skills, including oral and written communication, scientific and quantitative reasoning, critical analysis and reasoning, technological competency, and information literacy.
1. How is the importance of diversity and globalization reflected in SU’s General Education requirements?  What suggestions can be made to strengthen the essentials of diversity and globalization in General Education study at SU?  [Standard 14]
2. As a basis for improving student development, how does SU incorporate diversity studies within its general education requirements? Which classes directly address diversity issues, and how, beyond traditional methods, are classes evaluated for their effectiveness and educational progress?  Analyze core curriculum requirements as well as multicultural approaches in disciplinary introductions to various disciplines: history, education, and the sciences, for example.  (Does the college intend to institute a foreign language requirement for graduation?  Are alternative courses offered dealing with diversity issues?)

3. How have general education diversity component benefits been communicated to students, parents, advisors, employers and other constituencies?  [Standard 7]
4. What evidence of institutional support exists for a diversity component within general education (e.g., administrative structure, budget and faculty incentives)?
5. How does the ongoing review and updating of General Education requirements reflect the University’s commitment to increased diversity and globalization? How have SU faculty reached a consensus that diversity and globalization are necessary parts of general education?  Analyze any remaining gaps. [Standard 14]
6. To what extent and in what ways are issues of diversity and globalization incorporated into all general education courses, not just courses that specifically concern diversity and globalization?    
7. What are the established goals for General Education regarding diversity and globalization?  What assessment is conducted to demonstrate that students completing the general education program have met established learning goals regarding diversity and globalization?  [Standard 14]
Standard 13: Related Educational Activities

· Institutional programs or activities that are characterized by particular content, focus, location, mode of delivery, or sponsorship meet appropriate standards.

1. Describe how related educational activities reflect SU’s focus on diversity and globalization.

2. How can certificate programs in diversity be initiated for non-degree credentials? How can they be made available to the pre-baccalaureate, post-baccalaureate, post-masters, or post-doctoral level student?
3. Analyze the University’s study abroad programs.  What percent of students participate in these programs, and how are they encouraged to do so?  

4. Analyze the university commitment to make study abroad programs available to all students, including those with demonstrated financial need.        

5. Provide evidence that co-curricular activities have complemented SU’s education program in achieving the goal of diversity and globalization.  [Standard 7]
6. Describe practices intended to identify and assist underrepresented students not fully prepared for their intended coursework at SU.  

7. How does the university insure that a wide variety (representing all views) of guest speakers, exhibits, and other cultural events are offered on campus?

Group 4: Community Engagement, Governance, Leadership

Standard 1: Mission, Goals, and Objectives
· The institution’s mission clearly defines its purposes within the context of higher education and explains whom the institution serves and what it intends to accomplish. 

· The institution’s stated goals and objectives, consistent with the aspirations and expectations of higher education, clearly specify how the institution will fulfill its mission.

· The mission, goals, and objectives are developed and recognized by the institution with its members and its governing body and are utilized to develop and shape its programs and practices and to evaluate its effectiveness. 

1. How has the welfare and promotion of the larger community been linked to the mission, goals, and objectives of the University? Give examples of community support by faculty, staff, and students.
2. How have students been involved in the civic and business life of the larger community?

3. How does the university involve the community while making modifications to SU’s mission statement?

4. How do the Alumni Association and the SU Foundation Board support our mission, goals and objectives?  Identify ways in which that support might be even more effective.
5. Identify and describe the ways in which the campus community and resources of the university are used to engage the community and enhance the quality of life in Salisbury and on the Eastern Shore.   [Standard 7]
6. Describe community engagement and outreach programs that help to achieve the overall SU mission.

7. Describe important structural changes in SU leadership and/or governance that have made significant advances in the University’s six core values of excellence, learning, diversity, student centeredness, community, and civic engagement.  [Standard 7]
8. Are the administration's community initiatives improving the University's relationship with Greater Salisbury?  Are there areas of particular strengths or weaknesses in the University’s relationship with Greater Salisbury?  
Standard 4: Governance
· The institution’s system of governance clearly defines the roles of institutional constituencies in policy development and decision-making.  

· The governance structure includes an active governing body with sufficient autonomy to assure institutional integrity and to fulfill its responsibilities of policy and resource development, consistent with the mission of the institution.

1. What is shared governance at SU?  Is there a common understanding of the term?  If so, describe it.  How effectively is shared governance contributing to the overall decision making process of our administration?  

2. Analyze changes in governance that the campus has implemented since the previous (1996) accreditation visit.  What efforts have been made to encourage, support, and enact a shared governance structure?  [Standard 7]
3. Assess the effectiveness of the current Faculty Senate, Staff Senate, Student Government Association, and University Forum. [Standard 7]
4. Give evidence that the governing documents for the various governing bodies clearly assign authority and accountability for policy development and decision making.  Are there cases where this assignment is unclear or ineffective?  If so, analyze and make suggestions to improve these policies.

5. How are the governing documents for the various governing bodies made available to students, faculty, staff, and administration?

6. How do the various governing bodies solicit or consider external community input?

7. What efforts have been made to coordinate the roles of Faculty Senate, Staff Senate, Student Governing Association, the University Forum, and administration to insure efficient and effective campus governance?

8. How has the establishment of union representation at SU affected the structure of governance, programs and practices, and allocation of resources?
9. In what ways do University constituents perceive that their opinions influence or inform the directions taken by the University?

10. How is information about the university’s finances, legal issues, long-term planning, goals and objectives shared and distributed so as to make shared governance possible?   In other words, what are the information and decision-making systems available to support shared governance?
11. During the recent period of state funding reductions, what input was solicited from the University community by the administration in planning for budget decreases?

12. Describe the policies and procedures used to select individuals for various leadership positions in governance bodies.  What measures are in place to insure that these procedures are followed?

13. What are the processes by which an administrative directive may be challenged?  To whom are senior administrators accountable?

14. Is the current election timetable for the Student Government Association an effective one?  Should the process be revised to correlate with the other governance bodies’ timeframe?  
15. How does the University System of Maryland’s Board of Regents influence decision-making processes at SU?  [Standard 7]
16. How does a single governing board for all USM institutions and the lack of a governing board unique to SU affect the institution’s operation?  [Standard 7]
17. Analyze the periodic assessment through which the institutional leadership and governance are evaluated, such as who are assessed, who participates in the assessment, and the ways the assessments are conducted.  How have the outcomes of these assessments influenced the leadership and governance of the institution? [Standard 7]
Standard 5: Administration
· The institution’s administrative structure and services facilitate learning and research/scholarship, foster the improvement of quality, and support the institution’s recognition and governance.

1. How have the president and the vice-presidents articulated and promoted the institution’s identity and a vision for the University’s future?

2. How are members of the university community involved in the planning and decision-making process when changes in the administrative structure occur?
3. How are the skills and training of administrative leaders matched with their required responsibilities and functions?
4. How has the stability and the length of service of current University leadership contributed to consistency in achieving the University’s mission? 

5. Are there adequate definitions of the leadership responsibilities at various administrative levels, academic departments, and professional units?  

6. Analyze the process for assessing the effectiveness of current administrative structures and services.  How are administrative structures changed?  [Standard 7]
7. What processes and procedures are in place to provide timely feedback between the SU administration and the campus community?   [Standard 7]
8. How have private fund raising priorities and objectives been established and executed to supplement lost funds during difficult budget times? 
9. Which administrative personnel typically consider concerns of the external community?  Describe the training and qualifications of these personnel in regard to community interactions.

Standard 6: Integrity
· In the conduct of its programs and activities involving the public and the constituencies it serves, the institution demonstrates adherence to ethical standards and its own stated policies, providing support to academic and intellectual freedom.

1. What measures are in place to insure that the concept of shared governance actually guides the decision-making process?  [Standard 7]
2. What processes are in place at SU to insure integrity in shared campus governance? [Standard 7]
3. What avenues have been provided for students and student leaders to express their needs and preferences?

4. How are changes in policy communicated to the campus community?

5. What assessment has been conducted to insure that SU policies, processes, and practices have been implemented in the manner in which they have been presented to faculty, staff, students, and the community?  [Standard 7]
6. What is the selection process for representation on the staff-senate/faculty senate?  How do these selections insure representation of all constituencies affected by the decisions made by these bodies?

7. To what extent does the Board of Regents promote the growth and development of Salisbury University?  [Standard 7]
8. What is the selection process for representation on the Alumni Association, the SU Foundation Board, and the Board of Regents?
9. What policies does SU have regarding external outreach and community engagement?  How are these policies disseminated?
10. What activities, programs, facilities, and resources does the University make available to the larger community? 
Group 5: Planning, Resource Allocation, and Institutional Renewal 

Standard 2: Planning, Resource Allocation and Institutional Renewal

· An institution conducts ongoing planning and resource allocation based on its mission and utilizes the results of its assessment activities for institutional renewal.  Implementation and subsequent evaluation of the success of the strategic plan and resource allocation support the development and change necessary to improve and maintain institutional quality.

1. How are SU’s strategic goals and objectives integrated with internal planning and resource allocation?  Describe the processes the University uses to prioritize its goals and objectives.  
2. Analyze the process to invite and include SU constituencies in the strategic planning process.  Describe the extent of input and investment participants have in that process.  How will (are) strategic goals and objectives be (being) prioritized, evaluated, and monitored?  [Standard 7]
3. What individuals or groups are responsible for facilitating planning and resource allocation?  
4. In what ways does the facilities master plan support the mission of the university?  Analyze how the plan influences decisions regarding resource allocation. [Standard 7]
5. What policies and procedures are used to insure fairness and equity in the distribution of resources across academic and administrative programs? [Standard 7]
6. Analyze the process whereby tuition and fees are determined and established.  Describe the mechanism for the distribution of fees across appropriate programs and internal funding categories. [Standard 7]
7. How is the long range planning process integrated with the allocation of operating budgets?  Of capital budgets?  

8. What are the criteria used by the administration to determine enrollment growth at the institutional and programmatic levels?  To determine the geographic area of the campus?
9. What evidence is there that the administration and the campus community (i.e., faculty, students, and staff) have the same planning and resource allocation goals and objectives?  Are perceptions of these groups in relation to resource allocation congruent?  If not, what mechanisms exist to bring them more closely together?      

10. What principles guide the allocation of classroom and laboratory space?  Other space?  How are the goals of maximum usage, equity/fairness in assignment of space and convenience  weighed?

11. How are the stated goals and objectives of academic departments used for planning and resource allocation?  How often are the procedures for planning and resource allocation relative to academic departments reviewed?  How often are the goals and objectives of academic departments assessed, reviewed, and revised?  Who is involved in each process?  [Standard 7]
12. How are the stated goals and objectives of individual administrative departments used for planning and resource allocation?  [Standard 7]
13. Describe the process whereby the various campus constituents are informed about resource allocation.  

14. If the mission of the University were to be changed to include the offering of doctoral programs, who would be involved in the process and how would that change be implemented?  What evidence exists that the University has the academic, fiscal, and facilities resources, capacity, internal support, and external approval to offer doctoral programs? 
15. How have private fund raising priorities and objectives been established and executed to supplement lost funds during difficult budget times? 
16. Describe how the process of ongoing outcomes assessment influences the allocation and use of institutional resources. [Standard 7]
17. Describe how individual units determine what measures must be taken to improve the quality of their programs and how these efforts are documented. 

Standard 3: Institutional Resources

· The human, financial, technical, physical facilities, and other resources necessary to achieve an institution’s mission and goals are available and accessible.  In the context of the institution’s mission, the effective and efficient use of the institution’s resources are analyzed as part of ongoing outcomes assessment.

1. What measures have been taken relative to the allocation of institutional resources in response to state budget reductions and subsequent flat funding? 
2. How have budget reductions affected efforts to meet goals and objectives over the past three years?  In what way is institutional renewal affected by resource constraints, including state budget reductions and subsequent flat-funding?

3. How does the institution integrate electronic technology and other technologies to support its educational mission and goals? 

4. What essential academic support facilities and services (information technology, library, advising, laboratories, tutoring) are offered at the institution?  Specify needed improvements in the delivery of essential support facilities and services. 

5. What mechanisms have been implemented to assess the effectiveness and uses of institutional resources?  Which constituencies get involved and how?  Should institutional resources be identified as effectively used, what processes are in place to rectify the situation? [Standard 7]
6. What criteria have been established to determine whether library resources are adequate to accomplish SU’s objectives for student learning?  [Standard 14]
7. What criteria does the University use to determine that adequate faculty, staff, and administration are available to support the institution’s mission?  What guidelines and practices insure that adequate resources are available to support necessary personnel?  What guidelines and practices insure that salaries are sufficient to attract quality personnel?  [Standard 7]
8. Describe the annual independent audit process to evaluate SU’s financial position.  What recommendations have been made during the several past annual audits?  What measures have been taken in response to these recommendations?

9. Describe the ways in which the Board of Regents, the University System of Maryland, and the Maryland Higher Education Commission illustrate their involvement with Salisbury University.  How does each group demonstrate its commitment to SU?  Analyze how each influences the allocation of resources.  [Standard 7]
10. What strategies, methods, and measures are used to evaluate periodically the allocation of resources? What qualitative and quantitative analyses are performed?

11. Provide examples of ways in which disciplinary accrediting agencies influence the allocation of resources at SU.
Standard 6: Integrity   

· In the conduct of its programs and activities involving the public and the constituencies it serves, the institution demonstrates adherence to ethical standards and its own stated policies, providing support to academic and intellectual freedom.
1. Describe the methods used to inform and prepare SU students, their families, and the public for recent tuition increases.
2. What measures are in place to guarantee the fair allocation of resources?  How are perceived inequities in resource allocation dealt with?  [Standard 7]
3. What methods does the University use to share information with its constituents regarding the allocation of resources? 
4. Describe the practices of hiring, evaluation, and dismissal of staff, faculty, and student employees. What mechanisms are used to inform employees of these policies? 
5. Analyze how outside organizations (local government, local employers, donors) influence SU's resource allocations and the resource allocation process.  What policies are in place to prevent inappropriate influences?
6. Comment on the accuracy of on-campus perceptions of favoritism in resource allocation among the departments.  
7. Analyze the process for establishing annual and multi-year budgets for all units (including any relevant subsidiary, affiliated, or contractual relationships) and institution-wide?  How does the process reflect the principles of equity and efficiency?
8. What are the university’s principles regarding merit pay, and are they followed in practice? 
9. What mechanisms and practices insure that salaries are equitable across campus?  Within departments?  How are salary issues of merit, market, and equity addressed among individuals and units?  [Standard 7]
10. Describe the institution’s periodic assessment of the effectiveness and efficiency in utilizing institutional resources, with emphasis on the procedure’s transparency and the extent to which various constituencies are involved.  What specific changes have occurred because of this type of assessment?  [Standard 7]
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	Grants Web

	 
	Curriculum Approval Guide
	Academic Affairs
	Files

	 
	Emergency Response Procedures
	University Police; Acad. Affairs
	University Police Web

	 
	Environmental Health & Safety; Policies & Procedures
	Human Resources
	HR Web

	 
	Faculty Handbook
	SU Web; Acad. Aff.; Instnl Rsrch
	Files; SU Web

	 
	Fund-Raising Policy Manual
	Advancement
	Advancement Web

	 
	Human Resources Policies and Procedures (USM)
	SU Web; USM Web
	SU Web; USM Web

	 
	Salisbury University Intellectual Property Policy
	Grants & Sponsored Rsrch
	Grants Web

	 
	Salisbury University Logos Standards Manual
	Publications
	Publications Web

	 
	Staff and Administrative Employee Handbook
	Human Resources
	Files; HR Web

	 
	Standards for the Conduct of Scientific Research
	Grants & Sponsored Rsrch
	Grants Web

	 
	Student Handbook
	Student Affairs
	SU Web

	 
	Traffic Rules and Regulations
	University Police
	University Police Web

	 
	USM Intellectual Property Bylaws
	USM; Grants & Sponsored Rsrch
	Grants Web

	 
	Web Advertising Guidelines
	Web Development
	Web

	 
	 
	 
	 

	Reports:
	 
	 

	 
	AAUP Faculty Salary Data: SU against Carnegie/Performance Peers
	Instnl Rsrch
	Accountability Rpts; Files

	 
	Academic Program Reviews (by Program)
	Instnl Rsrch; Academic Programs
	Files

	 
	Academic Program Review Data (Enrollment Statistics)
	Instnl Rsrch
	Files; IARA web

	 
	Alumni Survey Results
	Instnl Rsrch
	Mix-Database/Files

	 
	Annual Accountability Report to the MHEC
	Instnl Rsrch
	Publications; Web edition

	 
	Annual Institutional Profile to Middle States
	Instnl Rsrch
	Files

	 
	Annual Report on Intercollegiate Athletics
	Instnl Rsrch
	Files; IARA web

	 
	(Institutional) Assessment Reports-SLOAR
	Instnl Rsrch
	Files; Web edition

	 
	(Athletics) NCAA Certification Self-Study
	Athletics; Instnl Rsrch
	Files

	 
	CIRP Student Questionnaire 1999 Report
	Instnl Rsrch
	IARA web

	 
	Crime Statistics (SU)
	University Police
	University Police Web

	 
	CUPA Faculty Salary Survey by Discipline and Rank
	Instnl Rsrch
	Files/ CUPA Publication

	 
	Employer Surveys: Reports
	Instnl Rsrch
	Mix-Database/Files

	 
	Enrollment Projections (SU): Annually updated
	Instnl Rsrch
	Files; Fact Book; Web

	 
	Equity in Athletics
	Instnl Rsrch
	IARA web

	 
	Facilities Master Plan 2003
	Instnl Rsrch/SU Web
	Publication; Web edition

	 
	Fact Books
	Instnl Rsrch
	Publications; Web edition

	 
	Fact Book Spring Supplements
	Instnl Rsrch
	Publications; Web edition

	 
	Fact Book: Winter/Summer Supplements
	Instnl Rsrch
	Files; IARA web

	 
	Fall Enrollment Reports
	Instnl Rsrch
	Files; IARA web

	 
	IPEDs Documents
	Instnl Rsrch
	Files

	 
	Salisbury University Minority Achievement Plan 2002-03
	Office of the President
	Files

	 
	Salisbury University OCR Partnership Agreement Report
	Office of the President
	Files

	 
	Salisbury University Performance Peer Data
	Instnl Rsrch
	IARA web

	 
	 
	 
	 

	Self Study Documents:
	 
	 

	 
	AACSB Accreditation Self-Study (2003)
	Perdue School; Acad. Aff.; Instnl Rsrch
	Files

	 
	Athletic Training Accreditation Self-Study (2003)
	Athletic Training; Instnl Rsrch
	Files

	 
	Environmental Health Science Accreditation Self-Study
	 
	 

	 
	Medical Technology Accreditation Self-Study
	 
	 

	 
	Nursing Accreditation Self-Study (2003) (CCNE)
	Nursing; Instnl Rsrch
	Files

	 
	NCATE Accreditation Self-Study (1999)
	Seidel School; Instnl Rsrch
	Files

	 
	Respiratory Therapy Accreditation Self-Study
	 
	 

	 
	Social Work Accreditation Self-Study (2004)
	 
	 

	 
	Characteristics of Excellence in Higher Education (MSA)
	Middle States Association
	MSA Web; IARA Web

	 
	Designs for Excellence, Handbook for Institutional Self-Study, (MSA)
	Middle States Association
	MSA Web; IARA Web

	 
	MSA Policies and Procedures: Fifth Edition (MSA)
	Middle States Association
	MSA Web; IARA Web

	 
	Outcomes Assessment Plans, (MSA)
	Middle States Association
	MSA Web; IARA Web

	 
	Periodic Review Report of Salisbury University: 2001
	Instnl Rsrch
	Files; Web edition

	 
	Periodic Review Report: Reviewer's Comments: 2001
	Instnl Rsrch
	Files; Web edition

	 
	Periodic Review Report: SU Response – 2001
	Instnl Rsrch
	Files; Web edition

	 
	Self-Study of Salisbury University: 1996
	Instnl Rsrch
	Files; Web edition

	 
	Self-Study of Salisbury University: Visiting Team Report, 1996
	Instnl Rsrch
	Files; Web edition

	 
	Self-Study of Salisbury University: Follow-up Report 1998
	Instnl Rsrch
	Files; Web edition

	 
	Statement of Accreditation Status: Salisbury University 2003
	Instnl Rsrch
	IARA web

	 
	Handbook for Chairing and Hosting a Middle States Visit


	Middle States Association
	MSA Web; IARA Web

	 
	 
	 
	 

	Current Self Study Documents:
	 
	 

	 
	Members of the Steering Committee
	 
	 

	 
	Minutes of Middle States Steering Committee: 2003- 06
	 
	 

	 
	SU Strengths & Challenges
	 
	 

	 
	 
	 
	 

	 
	 
	 
	 


8. EDITORIAL STYLE AND FORM OF ALL REPORTS 

The co-chairs of each working group assume responsibility for assigning to its members the tasks required, including finding existing data and information, soliciting any remaining needed information, organizing this information, and creating drafts of the working group’s chapter of the self-study including recommendations.  Each working group will respond to the charging questions and produce a 25-page report with recommendations (6300 words) plus any appropriate tables, charts and appendices, to be submitted to the self-study chair by May 1, 2005 .  
Each working group will make specific recommendations for the next decade (2006-2016) within the areas assigned the group.  The final self-study report will compile and edit these five separate reports into a single report, providing additional material needed to create a single University-wide and broadly held set of perspectives.  Each working group’s report should include 

· a brief description of the group and how it conducted its work

· critical analysis, not mere description, of the findings of the working group

· evidence to support the conclusions of the working group

· a clear assessment of strengths and challenges in the areas examined 

· specific recommendations

Specific stylistic elements of the final report include

· active, not passive, voice
· third person not first person (“students, administrators, faculty”—not “I, we, they”)

· names of positions and offices, not current holders of those positions and offices

· no acronyms or recurring abbreviation of titles

· italicized titles of books and publications (not underlining or capitalization)
· Microsoft Word, Garamond 12-point font
· double spacing after headings

· full justification of text within paragraphs and centered primary headings (section titles) with heading letters in Garamond 14-point font

· left-justified paragraph openings (no indents of first lines)

· Microsoft Excel for spreadsheets and data formats

· drafts submitted by Group-wise e-mail attachment

The Self-Study report will have these sections:

1. Executive Summary
2. Introduction
3. Institutional Profile
4. Academic Excellence: Faculty and Curriculum (including Library)
5. Student-Centeredness, Mission, and Institutional Identity
6. Diversity and Globalization
7. Community Engagement, Governance, Leadership
8. Planning, Resource Allocation, Institutional Renewal
9. Assessment
10. Summary of Major Findings and Recommendations
11. Appendices

9. CAMPUS INVOLVEMENT
The Steering Committee will distribute by email its draft of the design in September 2004 for campus comment and review.  Anyone with a strong interest in an area of the self-study will be invited to serve on the appropriate working group.   
Submission of the first-draft design to the Faculty Senate, Staff Senate, Student Government Association, and the University Forum will request each group’s comments and feedback.  The draft will be posted on the Self-Study website about August 15, 2004, for general internal and external review.  
The Steering Committee will request vice-presidents and deans to make review of the Middle States design part of their opening school and regular staff meetings. These activities all will be in advance of an open session with the Steering Committee for the entire campus during the second week of September (with additional sessions added, if required).  These sessions will precede the visit in the third week of September or a suitable time thereafter by the to-be-appointed Middle States liaison executive associate director.  The Steering Committee will review all feedback it receives and incorporate it into a final self-study design.    
In fall semester 2005, following completion of the first draft of the Self-Study document and its review by the Steering Committee, the Self-Study report will be submitted to the Faculty Senate, Staff Senate, Student Government Association, and the University Forum for comment and feedback. The Steering Committee through the Chair will receive these comments and wherever possible and appropriate incorporate them into the final version of the Self-Study to insure that the document is wherever possible a consensus document for the campus.   

10. PROFILE OF THE EVALUATION TEAM   
The Salisbury University Steering Committee for this Middle States self-study and re-accreditation visit requests that the evaluation team consist of approximately ten individuals with general and specific understanding of comprehensive Masters-1 level institutions.  In addition to traditional areas for review, the following are specific areas of expertise that would benefit Salisbury University as it prepares for its next decade:
· Roles of governing boards and resource allocation within a statewide public   university system

· Shared governance
· Diversity

· Libraries and technological resources 
· Transition to collective bargaining
11. APPENDICES
MIDDLE STATES STEERING COMMITTEE

GROUP FORMULATIONS

2/13/04

STRENGTHS OF SALISBURY UNIVERSITY

· Teaching/learning emphasis

· High quality faculty, staff, and administrators

· Shared governance 

· Technology emphasis in faculty development and wired campus

· Student-centered

· Student research & excellent in student performance

· Faculty mentoring

· High-ability students

· Collaboration with University of Maryland-Eastern Shore (UMES)

· Stability in leadership

· Student retention and graduation rates

· Facilities and grounds well-maintained 

· Excellent Foundation Board and Alumni Board commitment

· Excellent dining services 

· Division III athletic excellence

· All four academic schools endowed

     CHALLENGES MET SINCE LAST SELF-STUDY

· Academic advising coordinators in all four schools

· Alumni house built

· Dean of enrollment appointed

· Science building completed

· Additional student housing 

· Facilities Master Plan

· Allocation of resources improved

NEW CHALLENGES THAT HAVE EMERGED SINCE LAST SELF-STUDY

· Budget cuts, including student affairs

· Deferred maintenance

· Layoffs of staff

· Development area turnovers

· Enrollment increases but not proportional $$ increases

· Maintaining a cohesive campus as we grow

· Maintaining positive community relations

· More student housing

· Parking

· Collective bargaining

CHALLENGES REMAINING SINCE LAST SELF-STUDY

· Diversity

· Linking planning and resource allocation

· Library—new dean but facility and acquisition challenges remain

· Under-funding by State of Maryland 

· Identity of SU—tensions between excellence and access

· Foundation funds use to replace state dollars 

· Assessment and accountability  

· Globalization

· Participation in budgetary process 

· Continued growth of scholarly and creative activity

· Contractual faculty and staff benefits and salary improvements, but still problem

· Shared governance 

· Adequate incentives and rewards for employees (faculty and staff) 

· Physical facilities adequacy  

· Continuing education—Center for Professional Development as improvement

· Graduate education—how important is it to us?

· Distance education 
* * *

In establishing its five working group titles and investigative areas, the Steering Committee merged the 14 Middle States standards with the six core values of the University.  Below is the University’s description of its six core values: 

VALUES

The six core values of Salisbury University are excellence, student-centeredness, learning, community, civic engagement and diversity. We believe these values must be lived and experienced as integral to everyday campus life so that students make the connection between what they learn and how they live.

1. Excellence: Excellence, the standard against which all University activities and outcomes are measured, connotes the perfection and the quality for which we strive and hold ourselves accountable. We accept the notion that the quality of

a university depends on the heads and hearts of those in it.  

2. Student-Centeredness: Our students are the primary reason for our existence. Our focus is on their academic and individual success and on their health and well-being. We are committed to helping students learn to make reasoned decisions and to be accountable for the outcomes of the decisions they have made.

3. Learning: We believe that learning is fundamental to living a life with purpose in an increasingly interrelated world and that our role is to teach students not what to think, but how to think. The University introduces students to a system of ideas about the nature of humanity, the universe, and the world created by art and thought. Through active learning, service learning, international experience and co-curricular activities, students connect research to practice, and theory to action. 

4. Community: Salisbury University takes pride in being a caring and civil place where individuals accept their obligations

to the group, learn through their interactions and relationships with others, where governance is shared, and where the focus is on the common good. We honor the heritage and traditions of the institution, which serve as a foundation for future change.  

5. Civic Engagement: The University stands as a part of, rather than apart from, the local and regional community.

Recognizing its history and traditions, we seek to improve the quality of life for citizens in the region. We believe it is our responsibility to enrich cultural life, enhance the conduct of public affairs and contribute to the advancement of the region.

We seek to instill in our students a lifelong commitment to civic engagement.

6. Diversity: Salisbury University views itself as a just community where there is respect for the value of global, societal and individual differences and commitment to equal opportunity. Diversity is purposefully cultivated as a way to strengthen and enhance our University community.
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