COURSE SYLLABUS

ENGLISH 539 - 192, SECOND LANGUAGE ACQUISITION
(TARGET Program 2014)

USDE Grant: T195N070327
Salisbury University

Saturdays: 8:30 a.m.-12:00 p.m.; 1:00 p.m. - 4 p.m. 
Instructor: Dr.  Laura Marasco
E-mail: XXXX
Office Hours: Appointment  
Phone: XXXX
Course Description and Objectives

This course examines the salient issues involved in the process of second language learning.  It begins with an overview of the previous and current theories and practice of second language acquisition and highlights the issues involved in the various phases of language learning.  It also emphasizes the interaction between the psychological and sociocultural factors in language acquisition.  Thus, it is a study of the language learning process within its social milieu.  

The main objective of the course is to empower the students to critique the present state of language learning theory and practice, with a view to enabling them to design programs that are best suited to the ESOL/TESOL situation in the schools in our rural environment. 
A crucial component of this course is the ethnographically based project that requires each student to construct a biography of a second language learner.  The biography should be based on at least three interview sessions of one hour each and is designed to give the student the opportunity to demonstrate her/his firm grasp of the theory of second language acquisition. The biography should also apply the theory learned in the course to the specific learning situation of the person interviewed.  
     ESOL/TESOL: NCATE STANDARDS

This course is designed to meet the NCATE standards pertaining to the five domains that are listed in “TESOL/NCATE Standards for the Accreditation of Initial programs in P-12 ESL Teacher Education,” (2002) – Draft prepared by the TESOL task force on ESL  standards TESOL Inc.  These standards are located in the following web site: 
http://www.ncate.org/standard/new%20program%20standards/tesol.pdf
This course meets the following NCATE Standards for Teachers of English to Speakers of Other Languages (TESOL)

1.b.5.
Understand and apply current theories and research in language and literacy development

1.b.7.
Recognize the importance of ESOL students’ home languages and language varieties and build on these skills as a foundation for learning English

1.b.8.
Understand and apply knowledge of sociocultural and political variables to facilitate the process of learning English

2.a.1.
Understand and apply knowledge about cultural values and beliefs in the context of teaching and learning ESL
2.a.2.
Understand and apply knowledge about the effects of racism, stereotyping, and discrimination to ESL teaching and learning

2.a.3.
Understand and apply knowledge about home/school communication to enhance ESL teaching and build partnerships with ESOL families

2.a.4.
Understand and apply concepts about the interrelationship between language and culture

4.a1.
Demonstrate an understanding of the purposes of assessment as they relate to ESOL learners and use results appropriately

4.a.3.
Demonstrate understanding of the limitations of assessment situations and make accommodations for ESOL students

4.a.4.
Distinguish between a language difference, gifted and talented, and special needs for ESOL students

4.b.1.
Understand and implement national and state requirements for identification, reclassification, and exit of ESOL students from language support programs
4.b.4.
Understand, construct, and use assessment measures for variety of purposes for ESOL students
5.a.2.
Demonstrate knowledge of the evolution of laws and policy in ESL profession

5.b.1.
Advocate and serve as language and education resources for students and families in their schools and communities



COURSE MATERIALS

Required Texts:

.

Freeman, David E. and Yvonne S. Freeman (2011) Between Worlds: Access to Second Language Acquisition. Third Edition. Portsmouth, NH: Heineman
Scovel, Tom (2001) Learning New Languages: A Guide to Second Language Acquisition. Boston: Heinle and Heinle

Crawford, James 2004.  Educating English Learners, 5th Edition.  Los Angeles, CA:  Bilingual Educational Services.

Recommended Texts:

Watkins-Goffman L. 2001. Lives in Two Languages: An Exploration of Identities and Culture. Ann Arbor, Michigan: University of Michigan Press.
Supplementary readings may be placed on reserve in the library and/or copies made available in class.
ATTENDANCE and Technology POLICY
Attendance Policy:  Please plan to attend each Saturday institute.   Since class participation is an integral part of the work of this course, absences will adversely affect your class preparation and participation grade (see below).  The circumstances of “emergencies situations” that may prevent you from fully attending the class should be conveyed to me as promptly as possible.
Cell Phone Policy:  Cell phones are to be turned off or muted during class time, and stored out of view. 
Laptop /I=Pad Policy:  Device to be used for taking notes, research and presentation ONLY.
WRITING ACROSS THE CURRICULUM (WAC) STATEMENT

All written assignments in this course are in support of the university’s Writing Across the Curriculum Program.



ACADEMIC DISHONESTY/PLAGIARISM POLICY

The English Department takes plagiarism, the unacknowledged use of other people’s ideas, very seriously.  As outlined in the Student Handbook under the “Policy on Student Academic Integrity,” plagiarism may receive such penalties as failure on a paper or failure in the course.  The English Department recognizes that plagiarism is a very serious academic offense and professors make their decisions regarding sanctions accordingly.  Each of the following constitutes plagiarism:

1. Turning in as your own work a paper or part of a paper that anyone other than 

you wrote.  This would include but is not limited to work taken from another student, from a published author, or from an Internet contributor.

2. Turning in a paper that includes unquoted and/or undocumented passages someone else wrote.

3. Including in a paper someone else’s original ideas, opinions or research results without attribution.

4. Paraphrasing without attribution

A few changes in wording do not make a passage your property.  As a precaution, if you are in doubt, cite the source.  Moreover, if you have gone to the trouble to investigate secondary sources, you should give yourself credit for having done so by citing those sources in your essay and by providing a list of Works Cited or Works Consulted at the conclusion of the essay.  In any case, failure to provide proper attribution could result in a severe penalty and is never worth the risk.

SPECIAL NEEDS:   Any students with disabilities or other special needs, who require special accommodations and adjustments in this course, should share these concerns with the instructor as soon as possible.

STRUCTURE OF THE COURSE

The course is structured in such a way as to make the best use of the fact that all the students here are indeed seasoned teachers.  Hence, the course will entail individual as well as group presentations and ethnographic reports.
COURSE REQUIREMENTS

The final grade will reflect the performance in the following course requirements:


1.   Class Participation



25%


2.   Individual Presentation and Discussion

25%

3.   Field Observation: Tutoring Encounter

25%


4.   Ethnographically Based Project


25%

GRADING SCHEME

90 – 100%

A

 85 – 89%

B+

80 – 84%

B

 75 – 79%

C+

70 – 74%

C

65 – 69%

D


        0– 64%

     F
Class Participation 

The classes are modified seminars and students are required not only to attend classes but also to participate actively in all class activities. Active participation is expected.  This means not only coming to class prepared and on time, having done the required reading (chapters due on the date presented in the schedule), but by thinking, sharing and questioning during class. 

Individual Presentation:  Due Institutes II, III, IV and V as assigned
Each student is required to make an oral class presentation of approximately 30 minutes to include summary and discussion of an assigned chapter from the Crawford book.  Please remember that you are the only class member reading the particular chapter so it is critical that you read thoroughly and research anything that you determine important to advance the topic. (I will explain this in the first Institute). Each presentation should contain:

· a brief overview of the salient issues in the reading
· reference to any pertinent tables or charts in the chapter
· a critical evaluation 

· a practical application
· a class discussion on important chapter topic(s)

Tutoring Encounters in Second Language Learning     Due: Institute V or 









Before
In order to afford students a range of workable options in the area of field observation, you are required to locate an ELL student or a recently exited ELL student or students in your school, and tutor the student[s] for a minimum of 3 separate hours at any time convenient for both you and the student[s].  Focus on any issue in which the student needs help. Try and stick to the same student[s] for the duration of the project, and break up the tutoring experience rather than try to do it all at once.  Please meet on at least three separate occasions. Try and maintain a uniform content focus (i.e. issues to do with pronunciation, vocabulary, grammar, social uses of language (choose one specific area) as this relates to your content-area of expertise.  To the extent possible, incorporate some of the principles in Second Language Acquistion (SLA) we are covering in this course. ( i.e., the variables of age, personality, learning style, motivation, etc.). 
NOTE: Please give your own creative titles for the project.  There is no page limit. Please get started on this project immediately. 
· Retain electronic copies of this report since you will be required to utilize this report in future classes which will require an analysis of this early field experience. 
DETAILS OF THE  Field Observation  TUToring Report
At the end of this tutoring experience, you are required to turn in a report consisting of the following FIVE PARTS:

1.  An Introduction Your introduction could include a summary of the tutoring experience including pertinent information such as: the dates, student[s]were tutored (contact information if available), Time, Place, Grade Level, School Name, School District, as well as a short summary of the content covered over the three meetings.
2. A Detailed Explanation of the SLA principles you were (un)successfully able to put to work, based on what you have learned in this class so far. Explicit links to course content/readings should be made.
3. a Detailed Evaluation of the strengths/benefits and weaknesses/pitfalls of the experience for you. Also, gauge how relevant/useful the content was for the student.   Please provide supporting details for all points in the form of examples. 
 4. A Reflective Synopsis in which you explain why you think the teaching (particularly concerning principles relevant to SLA) was either effective or ineffective, and what contingency plans/additional suggestions you would have for the improvement of the tutoring encounter in the future.  

5. Implicational Analysis: Finally, reflect on any implications of this experience on ESOL teaching in general, and rural ESOL teaching in particular. Does this  experience make you re-think how to teach?  What new perspectives have you become aware of as a consequence of this experience?  Any final thoughts?
ADMINISTRATIVE PROTOCOLS: To ensure exposure to school protocol, it is your responsibility to follow the necessary routes of contact, and chains of administrative command: i.e., contacting the district office in the area, contacting a principal, securing permission, following proper classroom protocol as established by the school and maintaining professional etiquette in any teacher’s classroom. Please check with the necessary office as to what protocol already exists so that you don’t violate any rules.  Remember, that you represent Salisbury University, so do your best to ensure that your successors have just as equal an opportunity for such an educational endeavor. 

Ethnographically Based Project  Due:  Institute V
http://peoplelearn.homestead.com/Chapter3.Ethnog.Rese.pdf
This is a study of the second language learner interviewed earlier by the student. It should be based on at least three interview sessions of one hour each and should be (approximately fifteen pages).  Each student is free to present the material in 
whichever way she chooses.  However, the report should reflect the following guidelines:

i. You may interview any one you consider to be a second language learner
ii. This is not a group project; hence, two students are not allowed to interview the same second language learner
iii. There are no age restrictions

iv. Your report should record the name and contact address of the second language learner interviewed

v. The report should also record the location, time, date and duration of each interview session

Bear in mind that the objective of the project is to give you ample opportunity to demonstrate your firm understanding of the theory and application of second language acquisition.  Hence, the report should apply the theories learned in this course to the specific language learning situation of the second language learner interviewed.  Finally, it should state clearly the conclusions that you have made as a result of your experience during this project. Thus, the project should have the following components:

i. Theoretical underpinnings of the project, showing motivation for choice of the second language learner interviewed and a detailed description of the learner’s language and culture as it pertains to SLA. (description)
ii. Clear statement of how the relevant theories apply to the language learning situation of the second language learner interviewed (analysis)
iii. Specific deductions and recommendations based on the case study.(interpretation)
COURSE SCHEDULE
*INSTITUTE 1 (March 8, 2014)
INTRODUCTION TO LANGUAGE LEARNING
Theory

i. Identifying the Second Language Learner
ii. Language as a social phenomenon
iii. What we acquire when we acquire a language
iv. Functions of a language
v. Competence and performance
vi. Domains of language learning
Readings and Discussions for today:

i.
Freeman
-
Chapters 1 and 2

ii.
Scovel

-
Chapters  1 and 2
Slide Show:  Who Are Our English Language Learners?

*INSTITUTE 2 (March 15, 2014)
 THEORIES OF HUMAN LEARNING
Theory

i. How teachers teach
ii. How learners learn
iii. Factors influencing academic performance

iv. Role of age in second language acquisition
v. Critical period hypothesis
vi. Cognitive processes
Presentation A.M.:  Crawford: Ch. 3 Language Policies in the U.S.A._______________
Presentation P.M.:  Crawford:  Ch. 4 A Forgotten Legacy ________________________

Reading Assignment Due Today:


i. 
Freeman
-
Chapters 3 and 4

ii
Scovel

-
Chapters 3 and 4
DVD:  Brown Eyes
*INSTITUTE 3 (March 22, 2014)
 INDIVIDUAL LEARNER DIFFERENCES
Theory

i. Motivation, Anxiety, and Empathy in language learning
ii. Role of affect in second language learning
iii. Role of scociocultural factors in second language acquisition
iv. Theoretical and research base for bilingual education
v. Strategies for supporting primary languages

vi. Interference, avoidance, and error analysis
vii. Role of grammar in second language acquisition 
Presentation A.M. Crawford, Ch. 6:  English Only or English Plus?_______________

Presentation P.M. Crawford, Ch. 8:  Basic Research on Lang. Acquisition____________

Reading Assignment:


i.
Freeman
-
Chapter 6

ii.
Scovel

-
Chapter 5
VHS:  Intercambio
*INSTITUTE 4 (March 29, 2014)

 THEORIES OF SECOND LANGUAGE ACQUISITION
Theory

i. Theory in the second language classroom
ii. Learning factors in the second language classroom
iii. Role of the teacher in the second language classroom
iv. Role of the community in the second language classroom
v. Role of students’ attitudes  in the second language classroom
Presentation A.M. Crawford, Ch. 11: Indian Language Education_______________

Presentation P.M. Crawford, Ch. 13:  Disaster at the Polls____________________

Reading Assignment:




Freeman
-
Chapter 5 




Scovel             -           Chapter 6

VHS:  Spirit of the Dawn

     Code Talkers (excerpts)
*INSTITUTE 5 (April 5, 2014)

 THE ROLE OF TEACHERS IN INTERCULTURAL AND LINGUISTIC ENHANCEMENT
Theory

i. Developing an additive paradigm
ii. Parental involvement in second language acquisition

iii. Improving action through action-based research
Presentation A.M. Crawford Ch. 14: No Child Left Untested_____________________

Presentation P.M. Crawford, Ch. 15: Advocating for English Learners_______________ 

Reading Assignment Due Today:



i.  Freeman
-
Chapters 7, 8, and 9


ii. Scovel
-
Epilogue

[image: image1.png]



PAGE  
10

